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MONTANA 
Western Montana Literacy Support Corps 

 
Program Mission and Goals 
 
The Western Montana Literacy Support Corps strives to:  
 
• Promote learning environments that empower 

parents, educators and community members to truly 
partner in efforts to increase literacy and overall 
academic achievement. 

• Develop Family Resource Centers that bring together 
people of all ages and backgrounds building 
sustainable, collaborative networks to promote 
healthy, nurturing home, school and community 
environments in support of children’s learning. 

• Increase volunteerism programs that strengthen 
parenting, family literacy, tutoring and mentoring.  

• Develop community building, literacy and leadership 
skills in members and volunteers through high quality 
training, “best practices” experience, and leadership 
opportunities. 

 
Program Description 
 
The Western Montana Literacy Support Corps is a 
project of Women’s Opportunity and Resource 
Development Inc. (WORD), a grassroots community-
based organization located in Missoula, Montana.  The 
main components of this project are designed to 1) 
meet the lack of available resources for staffing Family 
Resource Center parent involvement programs in small 
rural schools, and 2) address the difficulty in having 
parents and community members understand the 
importance of their involvement in children’s education 
in partnership with schools to facilitate the achievement 
of high standards by all students.  This project 
addresses the challenges faced by school districts 
working daily with families already compromised due to 
economic conditions, and often unaware of how 
important they are to their children’s education. 
 
Through the use of AmeriCorps members, schools and 
education-oriented community-based agencies have an 
opportunity to implement parent involvement programs 
through Family Resource Centers that meet the needs 
of teachers and families of school-aged children.    
 
Family Resource Centers are driven by the community 
in which they are located.  Literacy Support Corps 
members coordinate day-to-day operations of school-
based Family Resource Centers outreach to parents, 
providing information and tools for parents to empower 

Focus: Education 
Issue Area: Parental 
Involvement 
 
Innovative Elements 
 
• Lasting impact on 

Members, Community, or 
State 

• Exceptional and/or Unique 
Partnerships 

• Outstanding Volunteer 
and/or Resource 
Generation 

• Potential for Replication in 
other states 

 
 
 
 
Contact Information 
 
Montana Commission on 
Community Service 
www.state.mt.us/mcsn/ 
Margaret MacDonald 
406-444-5547 
mmacdonald2@mt.gov 
 
Western Montana Literacy 
Support Corps 
www.wordinc.org 
Jeanne Moon 
(406) 543-3550, ext. 48 
jmoon@wordinc.org 
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themselves in support of their children’s education.  They recruit volunteers from within the 
school population and the surrounding community to partner with the centers in planning 
and facilitating ongoing programs. AmeriCorps members, with their leadership team of 
parents, students, educators, and community members, develop the Family Resource 
Center and its programs.  They plan and facilitate literacy-based, parent-child learning 
activities.  Members and their volunteers develop materials, identify resources, and educate 
the school community on issues of family literacy, basic needs, parenting, school safety, 
emergency preparedness and homeland security.  Many Family Resource Centers offer 
parenting classes, clothing exchanges, human service referrals, classes on CPR and first aid, 
parent information sessions on school safety and security plans in case of local, state or 
national emergencies.  Family activities around home preparedness, using kits available 
from FEMA, are offered to parents and community volunteers.  Schools and agencies 
provide a team partner, either staff or volunteer, to team with each member for on-site 
planning.  Overall supervision of the member is a joint effort of the building principal/agency 
director and WORD’s Family Resource Centers program director, with technical assistance 
and training from a variety of community partners. 
 
Innovation
 
Lasting Impact 
 
With more than a decade of experience partnering with schools to develop parent 
involvement, WORD learned an important lesson which shapes this project:  Using 
neighborhood volunteers and community resources solves common problems.  Family 
Resource Centers reach out to surrounding neighborhoods, attracting resources for the 
benefit of students, schools and families.  For example, an AmeriCorps member approached 
a local bank to partner with the Family Resource Center in weaving financial literacy 
throughout the center activities planned for parents and their children.  Bank personnel 
worked with parent volunteers on three different activities at the school, fostering a long-
lasting partnership between the families, school staff and neighborhood bank.  These 
networks are strengthening learning as well as the social fabric of the community. 
 
Exceptional and/or Unique Partnerships 
 
Rural communities, proud of self sufficiency, often are slow to trust “outsiders”.  
Recognizing this, WORD seeks local leadership to introduce the program into communities. 
For example, a local non-profit agency, Kid’s First, collaborates with WORD in the Bitterroot 
Valley south of Missoula and introduces the program to schools.  Kids First assists in 
recruiting people of all ages and diverse backgrounds as potential AmeriCorps members, to 
achieve representation of a cross-section of the Bitterroot community.  The overriding 
quality sought in applicants is the ability to listen to and communicate with diverse people.  
AmeriCorps applicants are interviewed by a team from WORD, Kid’s First and the school 
principal.  This method, although labor intensive, insures community acceptance and buy-in.  
The collaboration between WORD and Kid’s First has also strengthened Kid’s First standing 
in their community, attracting additional support for youth focused substance abuse 
prevention programs. 
 
Volunteer and/or Resource Generation 
 
Volunteers are used to develop and strengthen community resources.  For example, in small 
rural schools, volunteers may not be used due to the lack of management systems such as 
volunteer protocols, availability of training, and meaningful ways to integrate them into the 
school.  AmeriCorps members at schools establish these systems resulting in a more active, 
engaged community. 
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Family Resource Centers in schools provide productive roles for parents and community 
volunteers, leading to not only healthy, successful students – but a healthy community as 
well.  Sharing the responsibilities, challenges and success of educating our children 
demands an integrated approach.  The tools offered through an AmeriCorps member 
placement start the process, building capacity for long-term results. 
 
Potential for Replication 
 
Program staff from LEARNS, a training and technical assistance provider to Corporation for 
National and Community Service programs located at the North West Regional Educational 
Laboratory (NWREL), have singled out this program as one of only two or three AmeriCorps 
projects nationwide working with parents as the primary focus in a school setting.  No Child 
Left Behind legislation mandates parent involvement in education reform.  Federal funds 
through Title I direct a percentage of federal funds be spent on parent involvement 
programs.  Schools are motivated to partner with parents and communities to meet the 
educational needs of children. 
 
Successes 
 
The 21 Family Resource Centers facilitated huge gains in parent involvement at participating 
schools their first year.  Centers logged 10,094 drop-in visits by parents, with one-fifth of 
those visits “first time” visits by a parent to a center.  The members facilitated 910 parent-
child learning activities, with more than 16,500 parents and 20,900 children in attendance.  
Each FRC published monthly newsletters/calendars calling attention to project activities, 
with over 79,000 distributed to students’ families.  A record 1,290 community members 
logged over 3,531 hours of volunteer service in support of parent involvement and literacy 
at centers during the 2002-2003 school year.  Other highlights from the first year include:   
 
• 17 of the 20 participating schools were classified as Title I, connecting this Corps to 

families of high economic and academic need.  75% of members began their service 
already acclimated to the culture unique to their host site as they came from within the 
host site population they serve. 

• The program far surpassed the number of volunteers projected (1290 vs. 36)! 
• 19 of 22 members completed 76 hours of training, while 16 members completed over 100 

hours.  100% of members demonstrated increased understanding and knowledge. 
• 85% (17 of 20) of the school-based centers met the goal of 50% parents/students 

connecting to increased resources for academic success. 
• In 14 out of 20 schools, 80% of all students had a parent attend at least one parent-child 

activity. 
 

All members report at least one “success story” in monthly reports.  Members coordinated 
activities such as RIF (Reading is Fundamental) book distributions at schools, parent-child 
book clubs, Literacy Luncheons and family science nights.  They forged school-community 
partnerships with banks and credit unions to increase family financial literacy programs.  
Members coordinated community service opportunities for students and their families with 
activities such as making blankets for group homes and writing holiday greeting cards for 
distribution with food baskets and Meals on Wheels programs.  Success stories are posted 
monthly in the WBRS “great stories” section of the APR report and also distributed to school 
administration.  
 
Entered the third program year in fall 2004, 63% of the eligible AmeriCorps members 
returned to serve a second year with the Literacy Support Corps, describing it as “the best 
experience I’ve ever had.”  91% of host sites asked to continue participation.   School 
principals and parents are the strongest and most vocal supporters of the work 
accomplished by Family Resource Centers and AmeriCorps. 
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MONTANA 
Youth Engaged in Service (YES) 

 
Program Mission and Goals 
 
MontanaYES, a program of the Montana Conservation 
Corps (MCC), is a summer service-learning adventure 
for teens motivated to give back to their environment 
and community while learning employment and group 
skills, and experiencing the sense of self-value that 
comes from hard work.  By allowing youth to give back 
to their community, they discover they can be part of a 
bigger solution to the community’s problems. They also 
learn they become a better person by doing things that 
benefit others.  
 
AmeriCorps crew leaders work with the MontanaYES 
participants to accomplish four primary goals: 
• Cultivate the ethic of community and volunteer 

service. Every youth participates in rewarding service 
projects that introduce them to ways they can 
address community and environmental needs.   

• Foster a hardy work ethic and enhance practical job 
skills. Challenging projects help the youth develop 
diverse employment skills and values.   

• Develop the values, skills, and commitment to 
conserve the environment. Conservation projects, 
wilderness travel, and environmental education 
support youth’s development as responsible stewards 
of the land.  

• Nurture a positive attitude towards self and the crew. 
The intimate experience of working, learning, and 
creating as a member of a crew challenges youth to 
succeed by bringing their best qualities forward every 
day, on every project, with every person. 

 
Program Description 
 
“To do is to be.”  This Socratic proverb is the essence of 
MontanaYES.  Society showers its youth with rhetoric 
about how to be good citizens, yet provides them with 
limited constructive avenues to be positively involved 
with their community.  MontanaYES cultivates this 
citizenship in several ways.  Firstly, participation on a 
crew requires that each young person act as an active 
citizen by fulfilling basic “crew community” functions – 
youth have roles such as tool maintenance or daily 
vehicle inspections.  Each young person also contributes 
to daily group needs such as meal preparation and 
clean-up.  Youth work side-by-side on projects and 
recognize the importance of cooperation and a strong 
work ethic in helping the crew succeed at challenging 
tasks.  

Focus: Environment 
Issue Area: Service 
Learning 
 
Innovative Elements 
 
• Lasting impact on 

Members, Community, or 
State 

• Supporting Data to 
document impact 

• Exceptional and/or Unique 
Partnerships 

• Outstanding Volunteer 
and/or Resource 
Generation 

• Potential for Replication in 
other states 

 
 
Contact Information 
 
Montana Commission on 
Community Service 
www.state.mt.us/mcsn 
Steve Nelsen 
(406) 444-2573 
stnelsen@state.mt.us 
 
Montana Conservation Corps 
-MontanaYES 
www.mtcorps.org 
Jono McKinney, Executive 
Director 
(406) 587-4475 
jono@mtcorps.org 
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Secondly, by allowing youth to give back to their community while developing employment 
skills, they discover they can be positive agents of change in their community.  The youth 
work on diverse projects, including building trails in local, state or national parks and 
forests; constructing handicap accessible raised beds in community gardens; improving the 
facilities at the Humane Society; or collecting native seeds for restoration projects at 
Yellowstone National Park.  These projects cultivate the feelings of pride and self-worth that 
come from completing challenging and meaningful projects of lasting benefit.  Service 
projects help youth experience how they become a better person when serving others.   
 
Seventy-two youth in five Montana communities serve 200 hours each during the twelve, 
five-week sessions offered each summer – for a total of 14,000 hours.  Approximately 20% 
of those hours are reserved for education and recreation.  Two AmeriCorps members lead 
each session.  For nearly every participant, MontanaYES is their first work experience and 
their first extensive exposure to outdoor recreation and conservation.  The experience ends 
with a day for resume writing and a celebration with families to reflect upon the young 
people’s accomplishments. 
 
Innovation 
 
Lasting Impact 
 
Give adolescents the opportunity to do something meaningful that has a positive and lasting 
impact in their community, and they will show up – on time and prepared.  This is the 
premise of the MontanaYES program.  78% of the youth who participated in the YES 
program reported they had an increased desire to volunteer in their community.  A follow-
up survey conducted three months later revealed that 76% had continued as volunteers, 
serving in Food Banks, Boys and Girls Clubs, high school Key Clubs, with Habitat for 
Humanity, and in school-sponsored recycling clubs.  The YES program is a positive 
mechanism to introduce youth to the world of service.  
 
95% of youth also reported improved attitudes about work, with 55% saying their attitude 
improved “a lot.”  91% reported improved skills to resolve conflicts and work with people 
different from themselves.  84% shared they had a better attitude about conservation of the 
environment and felt they had improved skills to be a positive influence within a group.  
 
In addition to the lasting impact on the youth, the projects the youth completed have 
lasting impacts.  Consider that at the Lewis and Clark Caverns, Montana’s first state park 
developed by the Civilian Conservation Corps in the 1930’s, two teams of MontanaYES 
participants constructed three miles of new trail this last summer – a 30% increase in miles 
of trail at the park.  Consider the viewing platform constructed at the Sulfur Hot Springs 
along the Missouri River in Great Falls where thousands of visitors will now be able to see 
and dip water from the springs where Lewis and Clark collected the healing waters that 
cured Sacajawea when she was deathly ill.  Consider the stretch along Welcome Creek 
where the youth built a log fence and planted trees and shrubs to protect this wilderness 
stream from impacts by hikers.  These are lasting impacts that will benefit the public and 
public lands for years to come.   
 
Supporting Data 
 
MCC has developed extensive data about the MontanaYES program.  An anonymous 
household survey is conducted at the beginning of each of 12 sessions.  This survey 
provides the program with information about household income, family size, parent 
education, and personal challenges faced by youth such as single parent families, learning 
disabilities, academic failures, lack of mentors, problems with juvenile justice, etc.  This 
data is used to assess whether recruitment activities are effectively reaching the target 
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NEBRASKA 
Munroe-Meyer Institute (MMI) AmeriCorps 

 
Program Mission and Goals 
 
The Munroe-Meyer Institute (MMI), a University Center 
of Excellence in Developmental Disabilities, is dedicated 
to improving the quality of life for persons with 
disabilities and their families. The Institute provides 
interdisciplinary, family-centered services and support 
for individuals with disabilities. These services include 
the development of new and innovative ways to 
promote inclusion of the individual in the community.  
Along these lines, the MMI AmeriCorps program was 
developed to further extend these services and has 
established two primary goals: 
 
• To improve the lives of individuals with disabilities, 

and 
• To promote the inclusion of individuals with 

disabilities into national service. 
 
Program Description 
 
MMI AmeriCorps members work throughout the 
Institute and in outreach clinics in rural Nebraska 
serving children and families with a variety of 
disabilities including autism, emotional and behavioral 
disorders, cerebral palsy, mental retardation, and spina 
bifida.  As a University Center of Excellence in 
Disabilities, MMI can afford AmeriCorps member 
development opportunities through the Institute’s team 
approach to exploration and learning.  Members receive 
extensive training in specific disability topics (types of 
disabilities, the movement toward inclusion, current 
legislation affecting the disabled community, etc.) as 
well as national service topics such as leadership and 
democracy.  A strong emphasis is placed on recruiting 
individuals with disabilities to serve in the program.   
 
For example, MMI AmeriCorps members will participate 
in direct (e.g., mentoring) and service support activities 
(e.g., reading curriculum development and intervention 
evaluation) for people with disabilities. 
 
Additionally, MMI AmeriCorps is dedicated to promoting 
disability awareness through volunteer work outside the 
Institute.  The 20 AmeriCorps members in the program 
will identify ways to enhance services offered in their 
community and recruit volunteers (the first year goal is 
to recruit 250 volunteers providing 2,500 hours of 
service) to assist in fulfilling the goals established for 
the program. 

Focus: Unmet Human 
Need 
Issue Area: Disabilities 
 
Innovative Elements 
 
• Exceptional and/or Unique 

Partnerships 
• Outstanding Volunteer 

and/or Resource 
Generation 

• Potential for Replication in 
other states 

 
 
 
 
Contact Information 
 
Nebraska Volunteer Service 
Commission 
www.nol.org/home/NVSC 
Debra Hartmann, Executive 
Director 
(402) 471-6227 
debra.hartmann@hhss.ne.go
v 
 
Munroe-Meyer Institute (MMI) 
AmeriCorps 
http://www.unmc.edu/mmi/ 
Dr. Joseph Evans, Program 
Director 
(402) 559-6408 
jevans@unmc.edu 
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Innovation 
 
Exceptional and/or Unique Partnerships 
 
MMI AmeriCorps members have been recruited to serve in the Omaha Metropolitan area and 
in underserved rural communities.  MMI has established partnerships through their 
organization’s outreach clinics in rural areas of the state including Columbus, Hastings, and 
Kearney, that will enable MMI to utilize members to improve the lives of people with 
disabilities in each of these areas.  Within these communities, key agencies and schools 
have also been identified as sources of recruiting AmeriCorps members.  Use of the State’s 
Telehealth networking videoconferencing system allows members to remain connected to 
the Munroe-Meyer Institute and to other AmeriCorps team members between in-person 
activities. 
 
Volunteer and/or Resource Generation 
 
MMI AmeriCorps members have established a goal to recruit 750 volunteers to serve 7,500 
volunteer hours during the three-year grant period.  Members are responsible for identifying 
(as a team) the needs of the disabled community in their communities and organizing 
activities and resources to attempt to meet those needs, thus improving their own 
awareness of resources for disabled individuals as well as the volunteers that they recruit. 
 
Potential for Replication 
 
The MMI AmeriCorps program has strong potential for replication in other states and is 
affiliated with a national organization known as the University Centers for Excellence in 
Developmental Disabilities (UCEDD).  MMI AmeriCorps Program Director, Dr. Joe Evans, 
serves on a number of committees and has extensive contacts throughout the United States 
as a member of the UCEDD.  He has already spoken at national conferences about the 
replication of this program in other university sites similar to MMI. 
 
Successes 
 
Over the past two years, Munroe-Meyer Institute has been the recipient of external funding 
to support efforts to become an AmeriCorps program.  In conjunction with the Association 
of University Centers on Disabilities, MMI was a recipient of an AmeriCorps National Service 
Inclusion Project “mini-grant.”  More recently, MMI received a planning grant from the 
Nebraska Volunteer Service Commission, $20,000 for a six-month planning period.  These 
funds helped to achieve two goals:  1) increasing awareness and participation of individuals 
with disabilities in national and community service, and 2) developing a model program that 
utilizes AmeriCorps members to facilitate the integration of individuals with disabilities into 
their communities and into national and community service.   
 
During the six-month period of the planning grant, the program coordinator attended 
monthly training sessions provided by the Nebraska Volunteer Service Commission designed 
to assist potential sub-applicants with preparing an application.  The program coordinator 
also received one-on-one technical assistance from Project STAR to develop their program 
objectives.  As part of the planning grant training sessions the program coordinator 
conducted a two-hour training session on “Inclusion of People with Disabilities in National 
Service Programs.”  Additionally, the program coordinator participated in a peer exchange 
with the Personal Assistant Services [PAS] AmeriCorps program in Athens, Georgia to 
review an AmeriCorps program that was similar in their program design.   
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OREGON 
ASPIRE 

 
Program Mission and Goals 
 
The Access to Student Assistance Programs In Reach of 
Everyone (ASPIRE) mobilizes adult volunteer mentors 
through a structured program of recruitment, training, 
on-site supervision and evaluative feedback to help 
students access education and training beyond high 
school.   
 
Program Description 
 
AmeriCorps members recruit, screen, train and match 
volunteers with high school students.  The important 
elements of the program which make it successful and 
sustainable are: 
• Program is volunteer-focused.  AmeriCorps members 

work with existing community members to link them 
both with the schools and the students. 

• Design includes key sustainable elements:  Schools 
move through phases of 1) initiating; 2) developing; 
3) expanding and 4) sustaining.  Direct support from 
the ASPIRE program decreases as the program 
becomes institutionalized in the school.  This allows 
more schools to enter the program. 

• Sponsoring organization is Oregon’s financial aid 
agency, offering easy linkage to partnerships, 
scholarships, foundations and financial aid programs. 

• Low cost-share, varied options for member terms 
(FT, PT, QT) and partnerships with high schools have 
made it an attractive program for small communities, 
allowing the program to reach very rural communities 
in Oregon.   

• Program attracts local citizens as members as well as 
applicants from the national service pool.  The 
ASPIRE team has been an excellent blend of diverse 
members that support each other and share their 
varied skills. 

• Members receive extensive training in financial aid, 
volunteer recruitment and college admissions.  The 
program has developed a copyrighted curriculum 
which is utilized by sites and updated annually. 

• ASPIRE is for all students – not just low-income, low 
performing or those not interested in further school.  
It works to interest all students in continuing their 
education after high school.  This creates a healthy 
mix of students and perspectives. 

 
Members engage students who do not believe they can 
access postsecondary education because they are “not 
smart enough,” do not have financial means, and/or 

Focus: Education 
Issue Area: Volunteer 
Recruitment/ 
Management 
 
Innovative Elements 
 
• Lasting impact on 

Members, Community, or 
State 

• Supporting Data to 
document impact 

• Exceptional and/or Unique 
Partnerships 

• Outstanding Volunteer 
and/or Resource 
Generation 

• Potential for Replication in 
other states 

 
 
Contact Information 
 
Oregon Commission for 
Voluntary Action and Service 
www.nwrel.org/ecc/americorp
s 
Kathleen Joy, Executive 
Director 
(503) 725-5903 
joyk@pdx.edu 
Patricia Bollin, AmeriCorps 
Program Officer 
(503) 725-5903 
bollinp@pdx.edu 
 
ASPIRE 
www.aspireoregon.org 
Sarah Piper, ASPIRE 
Program Manager 
(541) 687-7471 
sarah.y.piper@state.or.us 
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their parents have not attended college.  During the school year members provide ongoing 
support to the volunteers and mentor some students who drop in at ASPIRE college career 
centers. 
 
Innovation
 
Lasting Impact 
 
The ASPIRE Program has a lasting effect on members, as well as mentors and students.  
Members and volunteer mentors receive extensive training on setting up volunteer 
programs, college admissions standards, the processes involved in accessing financial aid 
for college including completing a FAFSA and scholarship requirements, and “hands-on” 
experience in creating partnerships with local post-secondary institutions.  Students are 
often first generation college attendees and thus have a potentially positive impact on the 
economic condition of Oregon. 
 
Members themselves can use this information after they leave AmeriCorps, both personally 
and if interested, in a professional role through a financial aid position or high school 
counseling.  Volunteer mentors remain in the community and build on their skills, returning 
as volunteers. 
 
The program utilizes a Sustainability Plan which requires schools to progress through Phase 
1 – Program Initiation (Year One); Phase 2 - Developing the Program (Years 2 & 3); Phase 
3 – Expanding the Program (Years 3 &4);  Phase 4 – Sustaining Level (Years 4+).  Each 
phase has defined target goals and reduces the support of the ASPIRE program as well as 
the involvement of an AmeriCorps member.  Phase 4 assumes that schools are able to run 
ASPIRE with a site team and need very little time and effort from the Region Supervisors.  
In Phase 4, the program has become entrenched in the school and community as shown by 
reaching agreed upon goals including use of the ASPIRE curriculum in the classroom. 
 
Supporting Data 
 
The program monitors the number of schools in each phase.  In 2003-2004 there were 21 
schools in Phase 1; 11 schools in Phase 2; 14 schools in Phase 3 and 14 schools in Phase 4.  
26 AmeriCorps members enrolled and matched 1,673 students with 520 volunteer ASPIRE 
advisors. 
 
Exceptional and/or Unique Partnerships 
 
ASPIRE and its sponsor, the Oregon Student Assistance Commission, have been able to 
create strong partnerships.  The ASPIRE program receives financial support through the 
Oregon Community Foundation, the Ford Family Foundation (Roseburg, OR) and through an 
Oregon University System Gear-Up grant.  In addition, each AmeriCorps member is 
expected to create a unique partnership for their school with a post-secondary institution in 
the area, either a community college or a four-year school.  These partnerships endure and 
become established links for future students. 
 
Volunteer and/or Resource Generation 
 
Volunteer generation is at the core of the ASPIRE program.  Community members that 
serve as ASPIRE advisors return, thus serving as a true ongoing resource for schools.  
Resource generation comes in the form of funding partnerships and through cost-share 
participation of the schools. 
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Potential for Replication 
 
The ASPIRE model is replicable.  The program has a copyrighted curriculum which can be 
made widely available.  The current design is working in both rural and urban settings 
across the state.  The ease of access to information through the computer, the space 
availability at schools, the desire of post-secondary institutions to reach out to first time 
college families and the recognition of the success of the current design has allowed this 
program to expand each year. 
 
Successes 
 
ASPIRE tracks not only the number of volunteers but the number of returning volunteers, as 
they are an indication of satisfactory experience.  For the current year the program reports 
an 80% return rate of past volunteers. 
 
Members gain knowledge that is useful both personally and professionally should they be 
interested in the fields of financial aid or counseling.  The copyrighted ASPIRE curriculum 
provides very specific information on financial aid access, school selection, and post-
secondary options. 
 
The program successfully recruits at least 10% of the involved high schools’ student body.  
They are currently researching ways to access data after the ASPIRE students leave high 
school as this information has proven difficult to obtain.  Based on the program evaluation 
for 2002-2003, there was a 46% increase in ASPIRE students applying for Oregon Student 
Assistance Commission (OSAC) scholarships; students from ASPIRE were more likely to 
receive OSAC awards than other Oregon students (24% vs. 20% respectively); more 
students with a GPA less than 3.5 participated in ASPIRE during this year (51% in 2002-
2003 vs. 36% in 2001-2002).     
 
As with many AmeriCorps programs, the reputation of this program builds on itself and 
allows greater accomplishments each year with the same number of members.  Schools and 
parents become familiar with the program concepts; partnerships with nearby universities 
and community colleges endure; students understand the program advantages as they 
move through their high school years; returning volunteer-mentors require less training and 
are excited to see their impact on students.  
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OREGON 
Early Literacy Program 

 
Program Mission and Goals 
 
The Early Literacy Program is an innovative approach to 
increasing literacy for families in low income housing. 
Living in poverty and an inability to read at grade level 
by the third grade are key predictors of failure to 
graduate from high school, which in turn is a strong 
predictor of a continued life of poverty. The Early 
Literacy Program (ELP) strives to: 
 
• Improve the early literacy skills of preschool children 

by providing family literacy training in housing 
developments throughout Multnomah county, the 
most populace county in Oregon; 

• Expand teaching skills and early childhood 
competency of members through research-based 
early literacy training and ongoing instructional and 
professional development coaching; 

• Eliminate, through program design, barriers faced by 
low-income families including language, 
transportation, cost and the capacity of Head Start 
programs to serve all eligible children; 

• Assess key outcomes such as increased skills and 
increased reading practices of parents through 
external evaluation by Northwest Regional Education 
Laboratory. 

 
Program Description 
 
This program was launched in 2003 with five members 
serving at four sites.  During the first year, variations 
on the initial design were tested, including the use of 
home visits, partnerships with Head Start, improved 
meeting spaces and identification of elements that 
make a particular housing complex more successful 
with this program.  Based on the results from the first 
year, 2004-2005 members were placed in two-person 
teams and assigned to three urban housing 
developments.  Options have expanded to include home 
visits and homework sessions in an effort to attract 
families and improve relationships.  The majority of 
members are bilingual. 
 
Members receive training on early literacy skill 
development based on the LEARNS curriculum “Training 
Activities for Training Tutors.”  They then conduct 
literacy sessions using a “train the trainer” approach, 
assisting parents to deliver activities as a tutor to their 
children.  After each activity, families choose an age-
appropriate book in English or Spanish to read together.  

Focus: Education 
Issue Area: Equal 
Access to Education 
 
Innovative Elements 
 
• Lasting impact on 

Members, Community, or 
State 

• Supporting Data to 
document impact 

• Exceptional and/or Unique 
Partnerships 

• Potential for Replication in 
other states 

 
 
 
 
Contact Information 
 
Oregon Commission for 
Voluntary Action and Service 
www.nwrel.org/ecc/americorp
s 
Kathleen Joy, Executive 
Director 
(503) 725-5903 
joyk@pdx.edu 
Patricia Bollin, AmeriCorps 
Program Officer 
(503) 725-5903 
bollinp@pdx.edu 
 
Early Literacy Program 
Michael Buonocore 
(503) 802-8447 
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After each session, the members are available in the community room to answer questions, 
share observations and offer other resources and information to parents. 
 
Innovation 
 
Lasting Impact 
 
Children and parents are receiving life-long skills; parents learn skills that they can continue 
to use at home with their children, while their children will be better prepared to enter the 
school environment.  In many cases, strengthening the use of the English language is a 
secondary effect for the adults.  Improved skills increase the chances of participating 
families getting off federally subsidized housing.  Additionally, increased neighborhood 
safety and familiarity is achieved by families coming together in the housing complexes. 
 
Supporting Data 
 
An initial evaluation by the Northwest Regional Education Laboratory after the first year of 
operation found low income families received over 300 free books; members conducted 
other literacy-related activities including ESL tutoring, homework help, and school-based 
advocacy for individual students; many parents brought infants and older school-aged 
children to the sessions or home visits irregularly.  These children, though not assessed as 
participants of the program, benefited from the sessions. 
 
In 2003-2004 the five AmeriCorps members served a total of 111 children and 59 parents. 
(This is an unduplicated number of adults and children that attended at least one session or 
home visit.)  Members recruited 67 community volunteers to join them in various activities 
relating to the program. 
 
Exceptional and/or Unique Partnerships 
 
The Early Literacy Program has attracted partners such as Oregon’s Children’s Investment 
Fund which allows the purchase of books and funds the evaluation efforts underway with 
the Northwest Regional Education Lab.  The program also has a strong partnership with the 
county library system which assists with member training and brings their mobile unit onsite 
upon request.  Other partners include divisions within the Housing Authority which support 
the program through on-site staff, space allocation and promotion. 
 
Potential for Replication 
 
The program design works particularly well in housing developments.  Housing authorities 
have access to data that helps in identifying sites with children in the correct age range.  
They also are able to designate space for the sessions and assist with contacting families. 
 
Successes 
 
This program is new and the evaluation methods are only beginning to produce the data 
that reflects impact.  The NWREL Evaluation Report for 2004 provided data utilizing a survey 
adapted from the Stony Brook Family Reading Survey.  Data was obtained on ten children 
who consistently participated in the literacy sessions.  Participating children made 
substantial progress in reading readiness, literacy skills and behaviors.  Ten parents 
participated in a pre- and post-survey, Seven of whom are Hispanic and do not speak 
English.  In the post-survey seven parents reported that their children had started to read, 
nine parents felt their children were ready for kindergarten, eight reported they met other 
parents through the program, nine reported they had learned more about how their children 
grow and learn, and two parents reported that their children had improved at reading. 
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PENNSYLVANIA 
Keystone SMILES 

 
Program Mission and Goals 
 
With major support from the Keystone School District, 
SMILES is carrying out its mission of “empowering 
people of all ages to improve the quality of their lives 
through learning, service and citizenship,” through a 
host of collaborative relationships that have been 
carefully and strategically built.  With all program 
streams of the Corporation for National and Community 
Service, Clarion University, ten community and faith-
based partners, as well as the boards and 
administrators of 18 school districts, SMILES carries out 
programs aimed at meeting the needs of the 50,000 
residents affected by decades of industrial decline, high 
unemployment, and a lack of social and educational 
services.  
 
Program Description 
 
Keystone SMILES is a shining example of a grassroots 
service initiative that has offered support and hope to 
thousands of struggling residents in rural Pennsylvania. 
Founded in 1994 in Knox, Pennsylvania, the Keystone 
SMILES (Service Making an Impact through Learning 
Experiences with Students) AmeriCorps program 
evolved from the common vision of a handful of citizens 
interested in helping their small, rural community.  Ten 
years later, Keystone SMILES has become the catalyst 
for positive change across a vast and impoverished ten-
county region of rural northwestern Pennsylvania.  The 
program provides critical support to students in more 
than a dozen rural school districts while offering service, 
educational, and vocational opportunities to youth and 
adults throughout the region. Approximately 100 
AmeriCorps members serve annually in programs 
designed to: 
 
• recruit 1,000 volunteers and service-learning 

participants to contribute at least 10,000 hours of 
service to Keystone SMILES programming; 

• train 650 community members through 24 courses or 
workshops focused on homeland security, 
technology, construction trades, and youth 
development; 

• provide social and behavioral enrichment activities 
such as teambuilding, mentoring, and study skills 
instruction to students who have been identified by 
teachers, parents, school administrators, and/or the 
juvenile justice system as being in danger of failing, 
or being suspended, expelled, or adjudicated; and 

Focus: Education 
Issue Area: Education 
Support 
 
Innovative Elements 
 
• Lasting impact on 

Members, Community, or 
State 

• Supporting Data to 
document impact 

• Exceptional and/or Unique 
Partnerships 

• Cross-program 
Connections 

• Outstanding Volunteer 
and/or Resource 
Generation 

• Potential for Replication in 
other states 

 
 
Contact Information 
 
PennSERVE 
www.pennserve.state.pa.us 
Karen Kaskey, Executive 
Director 
(717) 787-1971 
kkaskey@state.pa.us 
 
KeystoneSMILES 
www.keyknox.com/smiles 
Joyce Fosdick, Executive 
Director 
(814) 797-2127 
jfosdick@keyknox.com 
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• provide tutoring to students, primarily in grades K-8, who have been identified as by 
teachers, parents, and school administrators as academically deficient in a target subject 
area. 

 
Of the 53 poorest schools in the state, 34% are located within the ten primary service 
counties of Keystone SMILES/AmeriCorps.  The area’s drop-out rate is an alarming 27%.  It 
is not surprising that the program has been an invaluable asset to rural educators by 
improving school readiness and school success for 47,000 students over the last ten years.   
 
The Keystone SMILES Community Learning Center, a building provided through the 
generosity of the Alltel Corporation, is a beacon of hope and progress in the community of 
Knox and the surrounding area.  It is a hub for a myriad of activities, including free vision 
and health screenings, GED instruction, community computer access and training, and 
senior citizen programs.  SMILES is having a positive impact on the lives of real people, 
while simultaneously demonstrating that what we do together vastly outweighs what can be 
done alone. 
 
Innovation
 
Lasting Impact 
 
Keystone SMILES and Clarion University’s Center for Teaching Excellence has developed a 
comprehensive training.  SMILES members participate in a training and assessment model 
that leads to certification as “highly qualified” instructional assistants as mandated by No 
Child Left Behind legislation.  Under the model, members are required to complete a week-
long training workshop series ending with proficiency testing to fulfill NCLB requirements for 
instructional assistants.  Certified teachers can earn Act 48 credit.  All members also receive 
ongoing training in service-learning through enrollment in an online class.  The online 
course may be taken for graduate, undergraduate, or continuing education credit.  Civic 
training includes CPR, First Aid, and Disaster Preparedness. 
 
Rural school districts and agencies are provided with a pool of highly qualified instructional 
assistants.  Certified teachers can acquire continuing education credits mandated by 
Pennsylvania to maintain their permanent Pennsylvania teaching certificate; non-certified 
members gain the certification to be employed as paraprofessionals. 
 
Supporting Data 
 
Members submit service data reports certified by each partnering agency that use 
professional assessment tools as well as assessments designed with the Corporation for 
National and Community Service (CNCS) Project Star technical assistance providers. 
 
Exceptional and/or Unique Partnerships 
 
SMILES, Clarion University and 18 school districts form the core of a regional partnership 
that has been largely responsible for initiatives that address academic needs of students. 
The partnership has leveraged federal work study funds from Clarion University along with 
funds from the school districts and Keystone SMILES AmeriCorps to provide services which 
would otherwise not be offered to the area’s children.  These services, delivered by 
University students who are members of SMILES AmeriCorps, range from Rural PA Reads 
and Alternative Education programs to summer and school-year programs to promote 
classroom inclusion for students with disabilities. 
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Cross-program Connections 
 
AmeriCorps, AmeriCorps*VISTA, Learn and Serve America and RSVP all play a role in 
Keystone SMILES.  While AmeriCorps members provide direct service in all 15 programs 
administered by SMILES, VISTA members have supported volunteer recruitment, resource 
generation and program coordination.  RSVP has assisted with senior citizen programming, 
including a program that uses seniors as reading coaches for K-3 children.  The 
Pennsylvania Department of Education’s Learn and Serve program has teamed with 
AmeriCorps to form the Northwest PA Service-Learning Network to promote the use of 
service-learning as teaching methodology in rural school districts. 
 
Volunteer and/or Resource Generation 
 
SMILES has demonstrated innovation by using federal national service funding to leverage 
private and public funding for its development as a strong regional community resource. 
Other public funding includes: Mercer County Housing Authority, Clarion University, PA 
Department of Education, the Workforce Investment Act, Blazing Trails, EvenStart, 
CyberStart, and PowerUP.  Private resources include: Community Foundation of Venango 
County, Walmart, Alltel Corporation, Clarion/Venango County Kiwanis and Rotaries, Parker 
Hunter, three banks, and dozens of rural businesses. 
 
Potential for Replication 
 
In 1996, CNCS chose Keystone SMILES as a 
case study for the National Service Leaders 
Training at the Presidio in San Francisco.  
SMILES incorporated the study results to 
attain and design a sustainability plan of 
action.  The integrity and experience of its 
staff has stayed constant and committed to 
national service objectives and have 
demonstrated their abilities for replication. 
 
Successes 
 
• Underserved students in rural areas made academic improvements.  Academic tutoring 

and assistance was provided to approximately 3,000 K-12 students in a variety of 
subjects in the 2000-2003 program years, with 80% of students served demonstrating an 
increase of at least one grade level in the target subjects. 

• Reading proficiency improved for under-achieving K-3 students.  78% of 3,713 K-3 
students who were tutored in reading demonstrated an increase of at least one grade in 
reading levels. 

• More volunteers add service capacity to the region. Approximately 46,000 hours of 
service have been contributed by 5,588 non-AmeriCorps volunteers in the past three 
years to support SMILES projects across the region.  

• Special needs students receive life and employment skills. In one year alone, more than 
1,000 special needs students between ages of 14 and 21 were assisted by members who 
provided job preparation skills that help students successfully transition from school to 
work.  

• Education awards improve access to post-secondary education. Since 2000, 336 SMILES 
members have earned an education award, representing a 90% retention rate. 
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SOUTH CAROLINA 
Camp City Year (Columbia) 

 
Program Mission and Goals 
 
The goals of Camp City Year are to: 
 
• Create a safe, structured and positive learning 

environment for disadvantaged youth at a minimal 
cost during their spring break. 

• Increase awareness of the concepts of democracy, 
acceptance, teamwork, and making a difference 
through interactive learning experiences that include 
curriculum, art, community service, and physical 
education. 

• Expand project management skills in members as 
they recruit participants and external volunteers, plan 
and arrange the weekly schedule, develop age-
appropriate curricula, and implement all facets of the 
program during the week of spring break. 

 
Program Description 
 
City Year Columbia, a proud member of the AmeriCorps 
national service network, strives to provide 
opportunities for youth to become stewards of their 
communities.  Each spring, corps members organize 
and lead Camp City Year, a dynamic day camp program 
that engages approximately 150 local children in 
service, educational games and other fun activities. 
 
Members receive training and ongoing guidance from 
experienced departmental staff.  This allows 
participants to plan and implement a coherent and 
robust camp experience for 150 1st to 5th graders.  A 
majority of the students served through Camp City Year 
receive free or reduced lunch, coming from low-income 
home environments.  With a registration fee of only 
$10, the camp is accessible to parents and guardians of 
students that may have few other positive and 
meaningful options during the break. 
 
Innovation 
 
Lasting Impact 
 
Since Camp City Year is developed each year by 
AmeriCorps members, the individuals that work to plan 
and implement the program often learn valuable project 
management skills.  Members are responsible for 
recruiting, confirming, and planning all facets of the 
curriculum, as well as securing and leading volunteers 
in service.  Alumni frequently help during that week 

Focus: Education 
Issue Area: Out of 
School Time 
 
Innovative Elements 
 
• Lasting impact on 

Members, Community, or 
State 

• Exceptional and/or Unique 
Partnerships 

• Outstanding Volunteer 
and/or Resource 
Generation 

 
 
 
 
Contact Information 
 
South Carolina Commission 
on National and Community 
Service 
www.servicesc.org 
Kathryn Gibson Carter, 
Executive Director 
(803) 734-4796 
Kgibson@sde.state.sc.us 
 
City Year Columbia 
www.cityyear.org/sites/colum
bia 
Jason Waite, Program/ 
Service Director 
(803) 254-3349 ext 225 
jwaite@cityyear.org 
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because they understand the rewards and challenges of such a project. 
 
Since the first spring break camp in 1996, some of the students who were campers have 
continued to serve with City Year Columbia.  The program also runs Young Heroes which 
engaged youth in service, leadership development, and reflection on Saturdays.  Recently, a 
volunteer that began serving as a camper continued to serve as a Young Hero and returned 
to provide guidance and mentorship as a Team Leader Assistant. 
 
Exceptional and/or Unique Partnerships 
 
In Columbia, the program has a long-standing relationship with Richland School District 
One, through which the district provides space in an elementary school, a faculty member 
to staff the camp, and custodial services for the week of their spring break.  Their Volunteer 
Services Coordinator also helps to confirm the school in which the camp is located each 
year. 
 
Volunteer and/or Resource Generation 
 
The annual spring break camp also provides a venue for community members and business 
leaders to volunteer their time and services to ensure the campers have an enriching 
experience.  Over the last nine years, over 621 volunteers have assisted with the Camp City 
Year.  These volunteers come from the armed forces, corporations, church groups, colleges 
and universities, and surrounding communities.  
 
Camp City Year provides a safe and enriching alternative for students during their spring 
break, which is vitally important for some families in the school district.  Since the only 
charge for each camper is a nominal registration fee, the program relies on local partners 
for their support through in-kind gifts.  During Camp City Year 2004, students were 
provided with meals each day with food received in-kind.  In all, the food was worth almost 
$1,500. 
 
Successes 
 

Each year, the program surveys the students and a 
sampling of the parents to determine the effectiveness 
of Camp City Year.  Findings include: 
• 86% of the first and second graders surveyed stated 

that they made new friends at Camp City Year. 
• 80% of the first and second graders surveyed stated 

that they learned good things from Camp City Year. 
• 80% of the third, fourth and fifth graders surveyed 

stated that they made new friends, learned good 
things and learned that service is fun. 

• 90% of all campers surveyed stated that they had a 
pretty good or excellent time at camp. 

• 98.96% of parents surveyed were overall satisfied 
with the logistics and outcome of camp.
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TENNESSEE 
Regional Intervention Program 

 
Program Mission and Goals 
 
The Regional Intervention Program (RIP) AmeriCorps 
Project represents successful partnership of an 
evidence-based, early intervention therapeutic model 
(RIP) and a committed workforce (AmeriCorps) 
dedicated to “getting things done.”  Founded in 1969, 
RIP is an internationally recognized parent-implemented 
model for treatment of families of young children with 
behavioral disorders and/or developmental delays.  RIP 
has been featured in over 90 books, journal articles, 
and presentations to national and international 
conferences. 
 
RIP AmeriCorps goals include:  
 
• Members receiving pre-service and ongoing training 

and clinical support in positive behavior management 
techniques from skilled RIP and RIP AmeriCorps staff. 

• Members demonstrating specific competencies gained 
through direct observations in RIP classrooms 
conducted by RIP and RIP AmeriCorps staff.    

• Members serving as behavioral models for RIP 
enrolled parents, working directly with preschool 
children in RIP settings, increasing appropriate 
classroom behavior and peer interaction skills.   

• Members implementing approved behavioral 
intervention programs for RIP children in the 
community, helping them to successfully remain in 
least restrictive childcare or educational setting(s). 

• Members providing information about RIP and 
children’s mental health issues to the general public 
by staffing exhibits at community events. 

• Members coordinating or assisting in community 
service projects, recruiting volunteer workforce for 
these projects.      

 
Program Description 
 
RIP is “parents helping parents helping children.”  RIP’s 
mission is providing quality treatment for families of 
preschool children with behavioral challenges, within a 
positive atmosphere of parent-to parent support, 
thereby increasing the likelihood that children remain in 
home environments and succeed in least restrictive 
community settings. In December 1995, the Tennessee 
Commission on National Community Service (TCNCS) 
launched the RIP AmeriCorps Project.   Its purpose was 
to provide critical behavioral support for RIP children 
identified by parents and RIP staff as most “at risk” of 

Focus: Unmet Human 
Need 
Issue Area: Early 
Childhood Development 
 
Innovative Elements 
 
• Lasting impact on 

Members, Community, or 
State 

• Supporting Data to 
document impact 

• Exceptional and/or Unique 
Partnerships 

• Cross-program 
Connections 

• Potential for Replication in 
other states 

 
 
Contact Information 
 
Tennessee Commission on 
National & Community 
Service 
www.volunteertennessee.net 
Jim Snell, Deputy Director 
(615) 253-1426 
jim.snell@state.tn.us 
 
RIP/AmeriCorps 
www.ripnetwork.org 
Kate Driskill Kanies, RIP 
Coordinator 
(615) 963-1177 
kate@ripnetwork.org 
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expulsion from community placements in childcare, preschool, and kindergarten settings. 
 
In 2005, RIP AmeriCorps receives 47% of total operating budget in federal monies. 
Tennessee Department of Mental Health and Developmental Disabilities (TDMHDD) and 
Centerstone, Inc. provide 53% grantee match.  These numbers are consistent with past 
years. 
 
Innovation 
 
Lasting Impact 
 
RIP AmeriCorps members provide substantial benefits to children at risk for long-term 
problems.  Eight former members found employment at RIP sites statewide.  One former 
member returned to Nashville after working in New York as a fashion designer during the 
Twin Towers tragedy.  Influenced by her RIP AmeriCorps experience, she earned her 
Master’s degree in Special Education.  Three members continued their education, pursuing 
graduate degrees in related fields. 
 
Supporting Data 
 
Within a data based, objective framework, progress is reported quarterly.  Initial and 
ongoing training is documented for members and volunteers.  Members write daily case-
notes about their assigned child’s formal behavioral intervention program.  Parties involved 
in behavioral support services sign an “Agreement to Participate.”  Volunteers working 40+ 
hours sign commitment sheets.  Signed attendance sheets are kept for RIP AmeriCorps 
staff, members, and volunteers.  Parents and community personnel receiving services 
complete satisfaction surveys. 
 
Exceptional and/or Unique Partnerships 
 
RIP supervisors within community mental health centers statewide sign participation 
agreements prior to member assignment.  Receiving 50 hours of intensive behavioral 
training in classroom assistance, members serve as role models for RIP parents and others 
in faith-based and community organizations.  Over 240 “placements” (i.e., behavioral 
support visits) have been successfully completed, primarily in childcare, preschool, and 
kindergarten settings; others in homes or public settings (e.g., grocery store) - some 480 
adults impacted by RIP’s positive techniques.  Volunteers working with RIP children receive 
15 to 40 hours of behavioral training, individualized to their specific function - to date, 
approximately 197 people, including high school and college students, Explorer Boy Scouts, 
and community members.  Via presentations and exhibits, an estimated 1,500 citizens 
annually learn about AmeriCorps service, availability of RIP services via statewide network, 
early intervention, and children’s mental health.  Each year, members participate in four or 
more state/regional AmeriCorps service projects. 
 
Cross-program Connections 
 
One annual service project is “Make A Difference Day”.  In 1999 and 2000 RIP AmeriCorps 
hosted 14 community agencies, five streams of service, and 500 members/volunteers from 
AmeriCorps programs statewide, across 20 community service projects.  Cross-training 
events have been conducted with TenneSeniors, Nashville Health Corps, and Nashville 
READ.  RIP AmeriCorps will partner with American Heart Association, American Red Cross, 
and USA Freedom Corps to train RIP parents in emergency preparedness, disaster response, 
and making emergency preparedness kits. 
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Potential for Replication 
 
The RIP Nashville headquarters has 14 expansion sites across Tennessee.  Since 1974, 31 
certified RIP programs have been established in 24 communities in Tennessee, Kentucky, 
Connecticut, Ohio, Washington, Canada, Brazil, and Venezuela.  Presently, RIP is the 
subject of a study funded by U.S. Department of Education, Office of Special Education 
Programs, Research to Practice, addressing key environmental events and responses to 
these events that enabled RIP programs to sustain themselves from 7 to 34 years.  Fifteen 
programs implementing RIP’s core innovative and research-based practices for remediating 
aggression in young children with Serious Emotional Disturbance are being examined. 
 
Successes 
 
In the past nine years, 117 members provided significant service to over 3,500 children 
with behavioral problems and their families in 14 RIP sites across the state.  Over 90% of 
these children made significant improvements evidenced by decreasing inappropriate 
behavior, increasing and maintaining an acceptable level of appropriate behavior, improving 
social skills and the more than 100 unsolicited parent testimonials that RIP has received.  In 
consecutive surveys (1999, 2002) the Joint Commission on Accreditation of Healthcare 
Organizations (JCAHO) rated RIP Nashville 100% in compliance with rigorous behavioral 
standards for outpatient psychiatric facilities; the highest score ever given to any public or 
private organization. 
 
In an annual summary of exit satisfaction surveys completed by all parents who participated 
in the RIP Program, over 98% stated that they would recommend RIP to a fellow parent.  
On these same surveys, RIP consistently receives a 9.5 rating on a scale of 1 to 10 (1 being 
least satisfied to 10, most satisfied) by the parents that the program serves. 
 
Another indicator of the long lasting effect that RIP/AmeriCorps has had on members is the 
eight former RIP/AmeriCorps members have been or are currently employed at RIP 
Nashville headquarters, or RIP Expansion sites across Tennessee. 
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TENNESSEE 
Appalachia CARES 

 
Program Mission and Goals 
 
The Appalachia CARES program promotes Community, 
Action, Responsibility, Education, and Service as 
program cornerstones.  Appalachia CARES engages its 
AmeriCorps members in direct service with students in 
primarily rural school systems in eleven Northeast 
Tennessee counties served by the Clinch-Powell and 
Appalachian Resource Conservation and Development 
Councils.  The overall goal of the Appalachia CARES 
program is to impact students and their community 
through service-learning in schools.  The Appalachia 
CARES program strives to: 
 
• Provide a “real life” connection between the students’ 

academic learning and their role and responsibility in 
society; 

• Improve problem solving and critical thinking skills as 
well as the students’ understanding of the value of 
service and the relevance of education;  

• Increase citizenship knowledge and life skills; 
• Expand volunteer opportunities for parents, 

community volunteers, and community-based 
organizations through local schools; and 

• Increase professional and educational opportunities 
for members through training and the AmeriCorps 
educational award. 

 
Program Description 
 
The Appalachia CARES program provides schools with 
project-based learning in which academic goals are 
accomplished through community service.  The service-
learning program is neither an add-on nor a diversion 
from the school curriculum.  Service-learning is a 
powerful approach to teaching that provides students 
with authentic learning experiences in which they learn 
academic content in a real-life, real world context. 
These service-learning experiences bring relevance to 
classroom work as well as present real world 
opportunities for students to confront problems, 
consider alternatives, find solutions, and actively 
participate in making positive changes.  Through this 
process, students become civically engaged, inspired, 
and motivated realizing that they can use their own 
skills, knowledge, and education to make a positive 
contribution to their communities regardless of their 
talents or their deficits. 
 
 

Focus: Education 
Issue Area: Service 
Learning 
 
Innovative Elements 
 
• Lasting impact on 

Members, Community, or 
State 

• Exceptional and/or Unique 
Partnerships 

• Outstanding Volunteer 
and/or Resource 
Generation 

 
 
 
 
Contact Information 
 
Tennessee Commission on 
National & Community 
Service 
www.volunteertennessee.net 
Jim Snell, Deputy Director 
(615) 253-1426 
jim.snell@state.tn.us 
 
Appalachia CARES 
http://www.clinchpowell.net/rc
d/appcares.html 
Trenna Brown, Program 
Director 
(423) 639-8403 
appalachiacares@aol.com 
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AmeriCorps members initially facilitate a series of lessons and participatory activities, which 
focus on the five key elements of the Appalachia CARES service-learning program - 
Community, Action, Responsibility, Education, and Service.  After these introductory 
lessons, the members’ role is more supportive and supervisory than directive, allowing the 
students to lead the process of service-learning.  Students brainstorm an initial list of 
community needs and problems, then prioritize those needs and conduct research to 
discover more about those problems.  Students collectively decide on one problem or need 
around which they want to design a service project.  At that point, the students design, 
organize, and carry out a service project under the guidance of the AmeriCorps member.  
Members provide the students with needed social support and interaction, which provides 
meaning in their lives by fostering a sense of being part of the community, a “civic identity.” 
 
When the students' service projects are complete, AmeriCorps members lead the students 
through thoughtful reflection activities, which reinforce the lessons learned during the 
service project.  The reflection activities also provide an opportunity for students to 
internalize the positive contribution that they have made to their communities through 
service and their role and responsibilities in society.  The AmeriCorps members also provide 
opportunities for the students to celebrate their successes. 
 
Innovation 
 
Lasting Impact 
 
Appalachia CARES serves students of public schools in 11 Northeast Tennessee counties, 
including Grainger, Claiborne, Union, Hancock, Hawkins, Sullivan, Johnson, Washington, 
Unicoi, Carter, and Greene.  AmeriCorps members are placed only in schools with a 
demonstrated desire to incorporate service-learning into their curriculum.  The goal of 
Appalachia CARES is to build a stronger bond between the school and community so that 
they become more mutually supportive.  Therefore, school administration and classroom 
teachers must show full support of the students’ service-learning projects.  
 
The educational integrity of the Appalachia CARES program and the diversity of the 
students’ service-learning projects cultivate, strengthen, and expand support for the 
program among a variety of community sectors, community-based organizations and local 
government. 
 
Exceptional and/or Unique Partnerships 
 
The Appalachia CARES program produces three major types of community partnerships with 
the civic community, education, and faith-based organizations outlined below.  The program 
diligently works to develop relationships that support the efforts of these organizations as 
well as the efforts of the Appalachia CARES program and the students’ service-learning 
projects. 
 
• Local School Systems and Participating Schools: provide member placement sites, site 

supervisors for on-site member supervision, program evaluation, training opportunities, 
actively participate in students’ service-learning projects and curriculum integration 
activities, and fiscal support of the Appalachia CARES program.  

• Local Colleges and Universities: assist the program in its recruitment efforts; provide 
training opportunities that support successful classroom implementation and member 
professional development opportunities. 

• Community, Civic and Faith-Based Organizations: provide financial and volunteer support 
for the students’ service-learning projects, assist the program in its recruitment effort, 
and provide enrichment opportunities for the students. 
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Volunteer and/or Resource Generation 
 
Partnership development is initiated by connecting the schools and students with a broad 
base of community groups in the implementation of service projects.  These partnerships 
result in positive outcomes for everyone involved, including strong inter-generational 
connections and positive recognition of youth in the community.  Students bring new 
resources and enthusiasm to the community-based organizations through their service 
projects.  Students participating in Appalachia CARES are future citizens who will be more 
likely to volunteer as adults and motivated to get their parents involved in their current 
volunteer efforts.  Community-based organizations are asked to help with student service 
projects and to present opportunities for future service by introducing the students to their 
work and organizational goals. 
 
The student-led Appalachia CARES service-learning projects greatly increase the number 
and hours of individuals involved in volunteer service at the participating schools.  
Facilitated by AmeriCorps members, students are directly involved in volunteer service 
projects.  Letters, newspaper articles, and other forms of communication encourage parents 
and other community members to volunteer to serve alongside the students for the 
betterment of the community.  Volunteers assist with the service projects in many different 
ways - transportation, training, supervision, and meal and snack preparation as well as 
hands-on service with the students.  By creating diverse volunteer opportunities and helping 
schools effectively engage volunteers, the Appalachia CARES program multiplies its impact, 
builds organizational capacity, and supports the development of sustainable volunteer 
programs. 
 
Successes 
 
2002-2003 Academic Year 
• Engaged 2,948 students 
• Completed 167 projects 
• Involved 117 teachers in projects 
• Recruited 253 volunteers for projects 

• Completed 1,200.5 volunteer hours 
• Involved 98 community-based 

organizations  

 
Student Surveys 
66.9% of the students surveyed from 9/1/2002 - 5/15/2003 indicated an excellent attitude 
toward education and service as compared to non-participating students. 
 
Teacher Surveys: Quantitative Data: 9/1/2002 - 5/15/2003 
• 96% (4-good or 5-exeptional on a 5-point scale) view service-learning as a valuable tool 

to enhance their student’s regular classroom education. 
• 97% (4-good or 5-exeptional on a 5-point scale) reported the service-learning project 

reinforced concepts, ideas, and skills their students were learning this year. 
 
Community Surveys: Quantitative Data: 9/1/2002 - 5/15/2003 
• 74% reported the students' service-learning projects had a very positive impact on the 

community. 
• 22% reported the students' service-learning projects had a good impact on the 

community. 
 

Camp Creek Elementary School received the Presidential Award for service-learning on June 
16, 2001 at the John F. Kennedy Center for the Performing Arts in Washington, D.C.  The 
school was involved with the Appalachia CARES service-learning program for five years. 
Currently without an AmeriCorps member, the school continues to make service-learning an 
integral part of the school’s curriculum.  
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TEXAS 
American YouthWorks 

 
Program Mission and Goals 
 
To better prepare its at-risk participants for success in 
the real world, American YouthWorks, an award-
winning nonprofit in Austin, Texas, established Casa 
Verde Builders and Environmental Corps.  Embodying 
hands-on learning, job skills development, career 
experience, and the opportunity to improve the 
community in ways young people could see realized 
immediately, these programs enroll approximately 100 
youth each year.  The program targets "at-risk" youth 
who exhibit the potential and interest for rebuilding 
their communities.  Participants range in age from 17 
to 26, many are former high school dropouts, often 
have been involved with the criminal justice system, 
and most need academic remediation and the 
opportunity to learn job skills. 
 
Program Description 
 
During their terms of service, Casa Verde Builders 
members will: complete construction on three to five 
low-income, environmentally advanced, energy 
efficient homes targeting first-time, low-income 
homebuyers and current neighborhood residents; 
100% will be sold to, or already owned by, a low 
income family; 100% will receive a 3, 4, or 5 energy 
star rating (a score fewer than 10% of homes built 
nation wide earn); 100% will use 20 to 40% less 
energy to heat and cool themselves. 
 
During their terms of service, Environmental Corps 
members will strive to complete: 40 Public Land 
Improvements (with at least five wildfire mitigations), 
40 Habitat Restorations, and 15 Trail 
building/maintenance projects with increased access to 
and availability of parks and public lands.  In each of 
three years, 100% of projects will be completed with 
100% certified as needed by city/county officials with 
partner estimates of citizen usage. 
 
Since 1995, in partnership with AmeriCorps and HUD-
Youthbuild, Casa Verde Builders has completed over 
80 green-built, energy-efficient homes for low-income 
first-time homebuyers.  Many of these homes are in 
the Lincoln Gardens area of East Austin and have 
dramatically improved the neighborhood, generated 
tax revenues over $500,000, and dramatically reduced 
crime (down 40%).  Fire and Police officials attribute 
this improvement to better housing and more 

Focus: Unmet Human 
Need 
Issue Area: Community 
Development 
 
Innovative Elements 
 
• Lasting impact on Members, 

Community, or State 
• Supporting Data to 

document impact 
• Outstanding Volunteer 

and/or Resource Generation 
• Potential for Replication in 

other states 
 
 
 
 
Contact Information 
 
OneStar Foundation 
www.onestarfoundation.org 
Susan Weddington, 
President/CEO 
(512) 473-2140 
susan@onestarfoundation.org 
 
American Youth Works 
www.americanyouthworks.org 
Dick Pierce 
(512) 744-1941 
dpierce@ail.org 
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individual homeownership.  
 
In partnership with AmeriCorps, Environmental Corps (E-Corps) members work with 
communities to eliminate environmental risks, to increase neighborhood ownership and 
participation in parks and public lands, and to educate community members about 
environmental issues such as water quality and conservation and the need to protect other 
natural resources.  There is an urgent need in Austin to address resources for an expanding 
population while protecting fragile habitat and water resources.  Austin has one of the 
highest parkland per capita ratios in the U.S. with one of the lowest maintenance budgets.  
Environmental Corps not only addresses the training needs of the youth enrolled, but also 
provides skills, experience, and services to bridge the gap between community resources 
and needs.  
  
The young people of Casa Verde and E-Corps have generated a great deal of well-deserved 
publicity and awards for both AYW and AmeriCorps.  The most recent include: HUD-Best 
Practices (‘99), Points of Light Foundation (‘99), PEPNet (‘00), Texas Association of 
Architects (‘01), Professional Builder Magazine (‘01), Keep Austin Beautiful (‘02), and Austin 
Chamber of Commerce (‘02). 
 
Innovation
 
Lasting Impact 
 
American YouthWorks (AYW) Casa Verde Builders and Environmental Corps take the 
unusual approach of using one problem to provide the answers for a variety of other 
problems.  For example, Austin has a high dropout rate, generating a large number of 
unskilled at-risk youth.  In addition there is a dearth of low income housing in communities 
suffering from depleted tax bases and high crime rates.  Generally what little low-income 
housing there is to be found is built of poor quality materials requiring substantial 
maintenance over the years and large amounts of expensive energy to heat and cool.  AYW 
saw a resource in the at-risk youth and trained them in the skills it took to build high quality 
homes in their neighborhoods.  Once recruited, members went to work constructing 
extremely high quality, durable housing. 
 
Supporting Data 
 
• Affordable housing:  sustainable homes that consume 30% less energy;   
• Rebuilding neighborhoods:  80 homes adding over $5,000,000 in neighborhood 

infrastructure;   
• Expanded tax base for community, state and school:  $545,000 in property taxes over 

past 10 years; 
• Reduced dependence on foreign energy sources:  80 homes save energy equivalent of 15 

homes operating completely off the energy grid;  
• Safer communities: in last decade, violent crime in this neighborhood dropped by 40%.   
 
Volunteer and/or Resource Generation 
 
Casa Verde Builders and Environmental Corps both have high profiles and excellent 
reputations in the community and therefore generate a lot of interest in their projects.  An 
average of 2,659 volunteer hours are generated each year through AYW’s extensive 
networks of partnerships with both for-profit and non-profit entities seeking outlets for their 
employees and associates desiring an opportunity to give back to their communities.   
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Potential for Replication 
 
A program like this would be imminently replicable.  Every community has neighborhoods in 
need of renovation, tax bases in need of boosting, energy consumption in need of reduction, 
crime rates in need of mitigation and a large body of unskilled at-risk youth who can be the 
solution to all these problems.  A partner in the Casa Verde Builders program, YouthBuild 
USA, is a national nonprofit organization that works to unleash the positive energy of low-
income young people to rebuild their communities and their lives.  The Casa Verde Builders 
program builds on the YouthBuild model and adds a ‘green-building’ component.  Using 
inexpensive but strategic techniques, Casa Verde is able to build energy efficient homes.  
AYW has worked with programs in San Antonio and around the state to help them 
implement similar programs. 
 
Successes 
 
The impact on the members has been as great as the impact on the community and 
environment.  These youth, many of whom were not academically successful before they 
joined the program, have been given a second chance to succeed.  Some are co-enrolled 
completing their high school education, and all are developing high quality work and team 
skills, learning a trade, and earning a living allowance to take care of their families (many 
are parenting teens) and a nest egg for college.  Both Casa Verde Builders and 
Environmental Corps incorporate service-learning through Certificates of Mastery, thereby 
guiding their progress in academics while performing service.  Certificates of Mastery are 
issued and certified by the Texas Education Agency so that members with academic deficits 
are actually receiving High School Credits for the time they are spending on site performing 
service. 
 
Tangible evidence of program success exists in the 80 reasonably-priced, energy-efficient 
homes occupied by low-income first time homebuyers.  These homes represent an 
aggregate value exceeding $5,000,000 invested in neighborhood infrastructure.  The same 
homes have generated over $500,000 in property taxes for local government to invest in 
other neighborhood improvements.  The durable sustainable materials used to build these 
homes earned from 3 to 5 Energy Stars from the City of Austin Greenbuilders and save the 
homeowners an average of 20% on their energy bill each and every year, the equivalent of 
over two months of free energy each year.  This energy savings is comparable to 15 of the 
80 homes operating completely independent of the energy grid.  In these days of expensive 
dependence on foreign energy sources, this type of savings reduces this dependence. 
 
Partners of AYW, the City of Austin and Travis County, estimate that each year some 
500,000 citizens use the parks, trails, and greenspaces developed and maintained by the 
Environmental corps crews.  Through their efforts, thousands of acres of unimproved land, 
including wildlife habitats and protected aquifers for use by residents and wildlife, are being 
protected from development.  These projects, ones that the city could not contemplate 
supporting, are being realized because of the members and the AYW program.  
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TEXAS 
HIPPY 

 
Program Mission and Goals 
 
The HIPPY (Home Instruction for Parents of Preschool 
Youngsters) Program is an internationally successful 
early education program whose mission is to empower 
educationally underserved parents to be the primary 
educators of their 3, 4, and 5 year-old children.  The 
HIPPY/AmeriCorps program integrates the international 
HIPPY program model of parental involvement and 
school readiness with the AmeriCorps model of 
community service and civic involvement.  This 
innovative partnership strives to break the cycle of 
educational limitations by reaching for the following 
goals: 
 
• Empower educationally underserved parents to be 

the primary educators of their preschool children by 
increasing parents’ understanding and comfort in 
their role as their child’s teacher; 

• Increase successful early school outcomes among 
children whose parents participate in HIPPYCorps and 
therefore take an active role in preparing their 
children for school by focusing on skills outlined in 
the Texas Education Agency Pre-kindergarten 
Guidelines; and 

• Increase parental involvement in all aspects of their 
child’s education.   

 
Program Description 
 
The integrated HIPPY/AmeriCorps model is implemented 
in communities of high need due to social isolation, low 
income, limited education and other risk factors.  HIPPY 
targets parents in these communities so as to break the 
cycle of educational limitations by increasing the 
chances of successful early school experience among 
their children.  Parents previously served by the 
program are then recruited as AmeriCorps members to 
serve in their communities and expand the circle of 
community service experience and commitment.  
 
All members meet with parents in their home for 30 
consecutive weeks.  Home visits are based on a 
curriculum of simple, literacy-based activities, which are 
practiced in the home with parents so they can then 
complete the same activities with their child in daily 
increments during the week.  HIPPY activities provide 
children with the opportunity to practice 80.4% of the 
199 skills outlined in the Texas Education Agency Pre-
kindergarten Curriculum Guidelines, and meet the 

Focus: Education 
Issue Area: Parental 
Education 
 
Innovative Elements 
 
• Lasting impact on 

Members, Community, or 
State 

• Supporting Data to 
document impact 

• Outstanding Volunteer 
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Generation 

• Potential for Replication in 
other states 

 
 
 
 
Contact Information 
 
OneStar Foundation 
www.onestarfoundation.org 
Susan Weddington, 
President/CEO 
(512) 473-2140 
susan@onestarfoundation.or
g 
 
Texas HIPPYCorps 
Carla Marie Weir 
(214) 442-1660 or  
(214) 442-1661 
hippy@unt.edu 
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following research driven standards: 
 
• Developmentally appropriate for the child; 
• Can be done in the home using household items or other easy to find materials; 
• Intrinsically interesting to the child; 
• Promotes cognitive growth in the child; and 
• Meaningful to the parent. 
 
As parents begin to understand and feel comfortable in their role as their child’s teacher, 
they are also asked to give back to the school by volunteering in their child’s classroom, 
library or other needed areas.  This increases parental involvement in schools and ensures 
that all parents are successful volunteers and supporters.   
 
Results have shown that HIPPY children are better prepared for school, and ‘above-average’ 
in self-direction in approaching tasks.  Another reported result is that HIPPY parents are 
more involved in all aspects of their child’s education. 
 
Innovation
 
Lasting Impact 
 
Members serve in seven cities, creating an impact across Texas.  Members increased their 
sense of civic responsibility and civic engagement actions as follows: 
 
During the 2003-2004 program year, members attended civic responsibility videoconference 
sessions and completed a service project engaging the families they serve.  Projects 
included:  
• Establishment of an adult literacy class in the meeting room of an inner-city apartment 

complex, training parents to be tutors and engaging 12 low-literacy adults in the class, 
with ten adults receiving the Mexican elementary certificate. 

• Cleaning up an inner-city school yard in collaboration with a nearby Veterans hospital.  
Over 100 parents, members, staff and hospital staff participated and the neighborhood 
sparkled! 

 
A community services information packet was developed and distributed to over 300 
members of a suburban community with a significant number of immigrant families to help 
make them more aware of local services available in Spanish.  Members also developed a 
booklet with local organizations, phone numbers and Spanish speaking contacts and 
distributed copies to the core group of parents who each agreed to further disseminate it to 
three or more people who really needed it. 
 
Supporting Data: 
 
• Parent volunteering - weekly log, parent sign-in at school, pre/post parent surveys 
• Member service hours - daily time log 
• Service project implementation - member civic responsibility workbook, service project 

report and presentation 
• In-home literacy activities - daily parent log  
 
Volunteer and/or Resource Generation 
 
Each member serves 15 families for 30 consecutive weeks.  The first few visits are spent 
building a rapport and introducing the curriculum and techniques parents will use to teach 
their children.  Once relationships are built, during every weekly home visit each parent is 
given various options and ideas for volunteering. 



 135

From 2001-2004, members have cumulatively generated 2,203 volunteer parents who have 
served in schools for 16,258 hours.  Their services vary, as follows: 
• Reading in the classroom; 
• Participating in PTA and site-based management committee; 
• Chaperoning field trips and special events; 
• Preparing classroom material; and  
• Supervising lunchroom, crosswalk and playground. 
 
Potential for Replication 
 
HIPPYCorps sites are developed over a period of one to three years.  Communities are 
provided technical assistance in fund development, staff training, community collaborations 
and outreach.  This ‘start up’ phase is important in establishing a strong community HIPPY 
model.  Once HIPPY is established the AmeriCorps piece is introduced.  This allows for 
strong integration of two distinct program models. 
 
Sustainability begins with the program replication system, and continues with ongoing 
support from Texas HIPPY (e.g., all site coordinators completed two days of sustainability 
training in April 2003).  The Texas HIPPYCorps office is securing sustainable funding for 
ongoing costs of regional development and support, in collaboration with HIPPY USA 
(national office) and Texas HIPPY Advisory Council. 
 
Successes 
 
The HIPPYCorps program has a marked impact on the parents, children, and communities in 
which they operate.  Much data has been collected that also compares children served to 
children not served by HIPPY members.  These outcomes are described in the performance 
measures below. 
 
Classroom Adaptability Performance Measure: 
• 2000-2001: Kindergarten teacher survey of 176 children (152 HIPPY, 51 comparison) 

regarding their school readiness demonstrated that 80% of HIPPY children were rated as 
“adapted to the classroom” compared to 58% of non-HIPPY children. 

• 2001-2002: Kindergarten teacher survey of 61 children showed 79% of HIPPY children to 
be “ready for school”; the standard set by the program was 75%. 

• 2002-2003:  92% of HIPPY children were rated by their teachers as “adapted to the 
classroom” compared to only 77% of non-HIPPY children in the same classrooms.  

 
In-Home Literacy Performance Measure: 
Program Completion: 94% of HIPPY families completed the full 30-week curriculum, 
translated as over 800 parents working with their child on a daily basis for 20 minutes each 
day, five days per week, for 30 weeks.  This added 40,000 hours of school readiness 
instruction, an average of 50 hours per child. 
 
Parent Volunteering Performance Measure: 
New parents were interviewed regarding their general parental involvement and level of 
volunteerism, both at the beginning and end of the program year.  The survey found that 
parents increased their volunteering in the classroom by 65%; 80% of parents increased 
their attendance at PTA meetings; and 56% attended field trips.  75% of HIPPY parents 
engaged in informal talks with the teacher or principal three or more times during the 
school year, as compared to 68% of the parents in the comparison group.  Teachers also 
said that 33% of HIPPY parents in their classroom attended school events three or more 
times during the year, compared to only 19% of non-HIPPY parents.   
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WASHINGTON 
Roadmap to Civic Engagement 

 
Program Mission and Goals 
 
At a time when democratic participation, especially 
among young people, is at an all-time low, national 
service programs have been called upon to reawaken 
our nation’s civic spirit.  To meet this challenge, the 
Washington Service Corps (WSC) developed a unique 
civic engagement model in which AmeriCorps members 
go through a civic engagement curriculum, The 
Roadmap to Civic Engagement, as students themselves 
and then partner with local youth-serving organizations 
to facilitate the same curriculum with middle school 
youth.  Created by Service Learning Northwest (SLNW), 
and thus far implemented by over 1200 AmeriCorps 
members in WSC projects, the Roadmap is designed to: 
 
• Prepare youth for active citizenship using the skills 

and passion for service of AmeriCorps members; 
• Enhance the skills, actions, knowledge, and attitudes 

of both AmeriCorps members and youth regarding 
active community and democratic participation;  

• Ensure that this active community involvement is 
connected to the foundational principles of 
democracy; and 

• Create a process through which youth and 
AmeriCorps members learn to identify needs and 
assets in their community, develop strategies to meet 
a significant community need, and carry out a service 
project to meet that need. 

 
Program Description 
 
To accomplish its goals, the Roadmap uses a service-
learning methodology that incorporates community 
service and reflection into academic learning.  It is a 
very effective program because it is experiential and 
requires youth to choose his or her own service project 
to meet a genuine community need.  Each WSC 
AmeriCorps team experiences the curriculum as 
students before taking it forward to facilitate it with 
youth so that they also gain the benefits of the civic 
engagement program.   
 
The Roadmap is divided into seven units, each including 
a focus activity, a lesson, and a reflection.  The 
curriculum begins with team building, and then moves 
on to discuss community, both generally and 
specifically.  As they examine their community, youth 
identify both its assets as well as its needs.  They then 
learn about the ideals of democracy and the history of 
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Contact Information 
 
Washington Commission for 
National and Community 
Service 
http://www.ofm.wa.gov/serve
wa/ 
Bill Basl, Executive Director 
(360) 902-0663 
Bill.Basl@ofm.wa.gov 
 
Roadmap to Civic 
Engagement 
http://www.wa.gov/esd/wsc 
Nancy Pringle 
(360) 438-4054 
npringle@esd.wa.gov 
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voting before putting that knowledge into action by voting to choose the most significant 
community need.  After votes are tallied, they begin to brainstorm service projects to meet 
their chosen need.  They vote again to choose a service project, which is then planned and 
carried out by the youth.  Finally, youth and members celebrate and reflect on their project 
and its impact on their community.  
 
In the 2003-2004 program year, WSC AmeriCorps members facilitated the service-learning 
curriculum with over 600 young people from youth-serving organizations.  As a result of this 
program, youth in Washington carried out more than 50 service projects ranging from food 
drives to fundraising for animal shelters, to baking Rice Krispie treats for the troops in Iraq.  
 
As the program was being implemented, WSC contracted with ABT Associates, an 
internationally recognized consulting firm, to evaluate its effectiveness through assessments 
of members, youth, and partner sites.  After receiving the formal evaluation for 2002-2003 
as well as preliminary findings from 2003-2004, WSC and SLNW have gained valuable 
experience and new insight into both the impact of the program as well as its success 
factors. 
 
Innovation 
 
Lasting Impact 
 
In addition to providing specific and specialized training to AmeriCorps members that 
focuses on what it means to be an American citizen, the responsibilities of democratic 
citizenship, and the obligations of freedom, WSC has taken it a step further by presenting 
the same curriculum to youth throughout Washington state.  
 
By working with AmeriCorps members and using the Roadmap, youth begin to see 
themselves as change agents capable of affecting the world around them and positively 
impacting their community.  By incorporating elements of history, government, reading, and 
writing, as well as reflection, the Roadmap ensures that youth are learning while at the 
same time meeting a genuine community need.  This type of service-learning has been 
shown to be a highly effective education tool with lasting impacts on participants.  
 
Moreover, the resulting service projects have created an impact in the communities in which 
the program was implemented.  In 2003-2004, more than 60 projects were carried out by 
youth, each one meeting a need in a community and increasing the likelihood that these 
hundreds of youth will continue to serve in the future. 
 
Supporting Data 
 
For the ABT Association evaluation of the WSC Roadmap program, youth and member 
participants were given a retrospective survey containing questions relating to skills, 
actions, knowledge, and values necessary for civic engagement.  AmeriCorps members and 
youth reported statistically significant positive changes for all questions.  Anecdotally, 
reflection pieces written by members and youth indicate the Roadmap has made a lasting 
impact on their community and civic engagement. 
 
Exceptional and/or Unique Partnerships 
 
According to the 2002-2003 ABT study, 43% of project supervisors and 19% of youth-
serving organizations reported that the Roadmap led to a substantial number of new 
partnerships with other community service organizations.  Because each WSC AmeriCorps 
team was required to facilitate the program with youth, all sites, even those not traditionally 
associated with youth (such as the environmental and construction teams) created 
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partnerships with local youth-serving organizations such as Boys and Girls Club, YMCA, and 
Campfire. 
 
Cross-program Connections 
 
Many WSC project sites have both AmeriCorps*VISTA and AmeriCorps members who 
collaborated on the Roadmap program.  Additionally, the Roadmap program was the result 
of a partnership with Service Learning Northwest, a technical assistance organization funded 
through Learn and Serve America. 
 
Volunteer and/or Resource Generation 
 
By its very nature, the Roadmap program is ideal for generating volunteers and resources to 
meet community needs.  As a result of the Roadmap, the 600 youth who participated in 
2003-2004 became volunteers in their communities, and many of their projects generated 
resources for local organizations.  For example, one group of middle-school students 
secured 3,950 pounds of food for the local food bank, while a 6th grade afterschool club 
generated over $500 in donations for a wildlife park.  Students volunteered at parks, 
elementary schools, the Humane Society, and other organizations. 
 
Potential for Replication 
 
The Roadmap project has incredible potential for replication among other AmeriCorps and 
similar programs.  While meeting the performance measures related to member civic 
engagement, it creates opportunities to extend that learning to youth, thereby greatly 
increasing community impact.  The Roadmap curriculum is available for other programs to 
use, and WSC has extensive supporting materials to aid in implementation. 
 
Successes 
 
In the 2002-2003 program year, WSC AmeriCorps members facilitated the service-learning 
curriculum with over 750 young people from youth-serving organizations.  Following are 
highlights of the ABT Associates 2003-2003 formal evaluation: 
 
• The surveys administered to youth and members after they completed the Roadmap 

indicate that participants’ understanding of what it means to live in a democratic 
community increased during the time they were engaged in the Roadmap. 

• AmeriCorps members and youth reported significant positive changes for all questions on 
their respective surveys. 

• The curriculum enhanced member and youth understanding of the concept of community. 
• Among the member subgroups examined (race, educational level, age, and gender), 

Hispanic members and youth exhibited significantly higher change scores than their non-
Hispanic counterparts. 

• Members felt that exposing youth to the ideas and themes presented in the Roadmap had 
positive effects on their civic awareness and engagement. 

• Project supervisors and the youth-serving organizations they partnered with reported 
their involvement with the Roadmap led to a substantial number of new partnerships with 
other community service organizations. 
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WASHINGTON 
Washington Reading Corps 

 
Program Mission and Goals 
 
The mission of the Washington Reading Corps (WRC) is 
to improve reading abilities of students in grades K-6 
across Washington State.  This is achieved through 
research-based tutoring of struggling readers and 
effective collaborations among schools, families, 
community members, national service, business, and 
state partners.  Initially created in response to the 
state’s low reading scores, the WRC now serves a 
critical role as an intervention strategy to address 
reading achievement goals of the No Child Left Behind 
Act. 
 
WRC objectives: 
 students in grades K-6 will be tutored in reading and 

reading readiness skills; 
 peer and cross-age tutors will provide tutoring to 

WRC struggling readers; 
 volunteers will be recruited to tutor struggling 

readers and 100% of volunteers will be trained; and 
 schools will have the resources to sustain community 

involvement in literacy improvement efforts in the 
absence of national service members. 

 
Program Description 
 
The Northwest Regional Educational Laboratory 
(NWREL) conducted a rigorous program evaluation for 
the 2003–2004 program year which provides a 
description of program elements, highlights program 
components and outcomes.  Schools use existing 
assessment data and methods in identifying students 
for participation in the WRC program and for 
individualizing tutoring sessions.  Tutoring sessions are 
required to be a minimum of 20 minutes with groups 
consisting of no more than four students at a time.  By 
the conclusion of the program year, WRC-identified 
students receive a target goal of 60–80 hours of 
tutoring instruction time.   
 
At the school and community partner level, WRC 
schools and sub-grantees are required to include tutor 
training and professional development for teachers of 
WRC students.  The Washington Service Corps, project 
partners, and each school work together to provide 
members the training they need to be effective and 
successful.  Tutor training is most often provided on an 
on-going basis.  It is expected that tutors be trained in 
the research-based tutoring program implemented at 
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wa/ 
Bill Basl, Executive Director 
(360) 902-0663 
Bill.Basl@ofm.wa.gov 
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each school.  Training content is also likely to include reading tutoring strategies, reading 
level assessment, behavior management, giving feedback, confidentiality, fluency, 
comprehension, phonics, and school culture and orientation.  Site supervisors often provide 
training to teachers in their school regarding an overview of the WRC program, WRC 
assessments, communicating student needs to tutors, and managing volunteer tutors. 
 
AmeriCorps and AmeriCorps*VISTA members provide:  
 one-on-one and small group reading tutoring;  
 recruitment, training, and management of volunteer reading tutors; and  
 capacity-building services through development or enhancement of sustainable systems 

to engage the community and family in support for these efforts. 
 
WRC members help build capacity of local school reading programs by working with school 
staff to design or enhance a tutoring volunteer program that is aligned with the school 
reading curriculum and overall school schedule.  Members may do this by: creating a place 
for, and engaging, volunteers; developing systems to handle and maintain community 
adult, peer, and cross-age tutor programs; creating and strengthening family literacy 
involvement programs; and fostering community partnerships to support the program 
through cash or in-kind contributions. 
 
Innovation
 
Lasting Impact 
 
WRC members comment on how their year (or more) of service has influenced them and 
their direction: “Because of this year of service I have decided to pursue a career in 
teaching.”  Schools involve parents and community members in their WRC program 
primarily by using them as tutors or inviting them to participate in family literacy events. 
Events for parents and caregivers encourage increased parent/caregiver involvement in the 
literacy space of their child’s life. 
 
WRC members supported family and community literacy involvement activities during the 
past year, making school environments more welcoming to parents and families.  WRC 
members encourage and organize cross-age and peer tutoring.  Engaging youth in reading 
tutoring often provides one of the most reliable sources of tutors, gives youth the 
opportunity to serve others and to begin or strengthen their ethic of service, involvement in 
and attachment to, their community. 
 
Supporting Data 
  
• Results of last year’s post-service career survey showed 61% of members plan to have a 

career working with children; 81% stated that they will continue to volunteer with youth 
after their service year; and 62% have an interest in teaching.  Members may in the 
future help relieve the problem of teacher shortages. 

• Over half of WRC volunteers were peer and cross-age tutors.  Teacher observations and 
student survey results indicated that students involved in tutoring fellow students 
increased confidence and a desire to continue serving others, laying the groundwork for a 
lifelong ethic of service. 

 
Exceptional and/or Unique Partnerships 
 
The collaboration that created the WRC, consisting of the Washington Service Corps, Offices 
of Superintendent of Public Instruction (OSPI) and the Governor, the State 
AmeriCorps*VISTA office, and the Washington Commission for National and Community 
Service, is an unprecedented state-level partnership that remains strong. 
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Cross-program Connections 
 
AmeriCorps and AmeriCorps*VISTA members serve side-by-side to support the WRC 
mission.  Additionally, members from other national service programs including RSVP and 
the Senior Corps are recruited to provide tutoring to WRC students. 
 
Volunteer and/or Resource Generation 
 
During the 2003–2004 program year, approximately 8,500 volunteer tutors were recruited 
(adults and youth) and contributed approximately 200,000 hours of tutoring services.  The 
Washington State legislature appropriates state funds (used for school year and summer 
grants, program evaluation, regional school support, and administrative costs) which 
leverage federal funds for 300 AmeriCorps and AmeriCorps*VISTA members allocated to 
WRC schools.  The WRC develops community collaborations between volunteers and local 
businesses.  Approximately $500,000 in cash or in-kind support has been contributed each 
year to support programs at the local and state levels. 
 
Potential for Replication 
 
In efforts to reach as many schools as possible, the WRC program has built in flexibility.  
The WRC program is replicated at each elementary school and intentionally designed to be 
aligned to classroom instruction.  NWREL has identified “essential program elements,” 
components of the program that are required to maintain program integrity, and 
performance measurements have been created and measured in support of the national 
service aspect of the program.  Maintaining essential program elements, schools have the 
option to shape the WRC program in ways that can best meet their individual school needs. 
 
Successes 
 
The degree to which the reading abilities of K-6 students improved was assessed in two 
ways: primarily, through analyses of pre-test and post-test assessment data; and 
secondarily, in qualitative responses to a 2003–2004 program year site supervisor survey.  
• Yearlong WRC students, in each grade, assessed with the Slosson showed the following 

progress for the 2003–2004 program year: 
 First-grade students started the school year nine months behind grade level, gained 

1.6 grade equivalencies, and were post-tested at one month shy of grade level. 
 Second-grade students started the school year seven months behind grade level, 

gained 1.5 grade equivalencies, and were post-tested at grade level. 
 Third-grade students started the school year three months behind grade level, gained 

1.3 grade equivalencies, and were post-tested two months above grade level. 
 Fourth-grade students started the school year two months behind grade level, gained 

1.4 grade equivalencies, and were post-tested four months above grade level. 
 Fifth-grade students started the school year seven months behind grade level, gained 

1.5 grade equivalencies, and were post-tested at grade level. 
 Sixth-grade students started the school year one month behind grade level, gained 

1.6 grade equivalencies, and were post-tested seven months above grade level. 
• Site supervisors reported that: 

 86.9% of WRC students’ reading skills such as phonics, work attack skills and 
vocabulary were either greatly improved or improved. 

 84.5% of WRC students’ reading comprehension skills greatly improved or improved. 
 71.1% of WRC students’ critical reading skills greatly improved or improved.   

• The WRC significantly increased the level of family and community literacy involvement 
activities occurring at schools to an average of three events per year. Survey results 
from family members attending literacy events last year indicated that 97% felt the 
events were useful to them and or their children. 
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WEST VIRGINIA 
Energy Express 

 
Program Mission and Goals 
 
Energy Express promotes the school success of children 
living in low-income West Virginia communities by: 
 
• Providing 58% of their daily nutritional requirements; 
• Maintaining or increasing their reading achievement 

during the summer; 
• Increasing the personal efficacy and commitment to 

service of college student AmeriCorps members; 
• Involving families and community members in 

summer learning; and 
• Collaborating with community agencies and 

organizations to support summer learning. 
 
Program Description 
 
The program reverses the typical “summer slide” of 
poor children documented by numerous studies.  Each 
summer more than 3,300 children entering first through 
sixth grades are served in about 90 West Virginia 
communities by Energy Express.  More than half of the 
children have participated in the preceding summer.  
Professional educators supervise nearly 500 summer 
AmeriCorps members and additional AmeriCorps alumni 
in their 300 hour service assignments.  A community 
collaborative provides leadership for Energy Express 
locally and raises 30% of the site cost.   
 
Prior to the children’s six week program, site teams 
participate in a three-day statewide training held on the 
campus of a West Virginia college.  Energy Express site 
coordinators, mentors and volunteer coordinators follow 
different agendas as they move through sessions that 
help prepare them for their time with children and 
volunteers.  The culminating event is an AmeriCorps 
swearing-in ceremony where AmeriCorps members and 
alumni pledge themselves to a summer of service.    
 
At each community site, five to eight AmeriCorps 
members each work with a small group of eight 
children.  The group eats breakfast and lunch served 
family-style and engages in reading-related activities 
that make reading meaningful.  The members’ service 
activity is not “tutoring.”   Rather, members engage 
children in reading aloud, shared reading and writing 
activities, journaling, bookmaking, creative art, drama, 
and other activities to maintain what children have 
gained during the school year.  Not only is the summer 
slide halted, children’s reading scores increase!  

Focus: Education 
Issue Area: Out of 
School Time 
 
Innovative Elements 
 
• Supporting Data to 

document impact 
• Outstanding Volunteer 

and/or Resource 
Generation 

• Potential for Replication in 
other states 

 
 
 
 
Contact Information 
 
West Virginia Commission for 
National and Community 
Service 
www.volunteerwv.org 
Jean Ambrose, Executive 
Director 
(304) 558-0111 
jambrose@mail.state.wvu.ed
u   
 
Energy Express AmeriCorps 
www.energyexpress.wvu.edu 
Dr. Ruthellen Phillips, 
(304) 293-3855 
rhphillips@mail.wvu.edu 
 



 143

Energy Express has a “place-based” curriculum.  Activities are focused on weekly themes 
that build on the child’s experience and connections:  Myself, Family, Friends, Homeplace, 
Community, Making My World a Better Place.  All children do a community service project 
during the last week of the program, and each week each child receives a take-home book 
related to the theme.   
 
At each Energy Express site, an AmeriCorps member serves as a volunteer coordinator.  
Working with other members at the site and with community partners, the member recruits, 
orients, trains, supervises and recognizes volunteers who come from all parts of the 
community.  Most of the volunteer effort is focused on one-on-one reading and writing with 
children but volunteers do a myriad of activities at the site. 
 
In addition to their work with children and volunteers, each site team partners with a faith- 
or community-based organization to plan, implement and evaluate a service project based 
on identified needs.  Teams have helped with soup kitchens, food pantries, clothing closets, 
food drives and book drives.  They have prepared bag lunches for the children to eat on 
weekends, prepared school supply kits for the fall, and assisted Habitat for Humanity in 
building local homes. 
 
AmeriCorps members are well-trained and supervised. They participate in reflection to make 
sense of their experiences and in civic responsibility activities to help them become better 
citizens.    
 
Energy Express has developed an outstanding reputation for meeting the needs of children, 
for involving the community in children’s learning, and for delivering a high quality program 
with demonstrated impact. 
 
Innovation 
 
Supporting Data 
 
Energy Express employs a comprehensive program evaluation with quantitative and 
qualitative strategies.  Quantitative results are consistent from year to year and document 
that AmeriCorps objectives are met:  statistically significant increases in children’s reading 
(the “average” Energy Express child gains three to four months in broad reading scores 
during the six week program); 58% of daily nutritional requirements provided to children; 
statistically significant increases in AmeriCorps members’ personal efficacy and commitment 
to community service; high levels of volunteer support; and communities working 
collaboratively to enhance children’s learning.  Emerging as the most dominant theme from 
a qualitative study was the importance of the relationships which develop between college 
student AmeriCorps members and children.  In another study, Energy Express children 
indicated that they attend because it’s fun, they particularly enjoy the “big art,” and they 
have friends who should attend because the program is fun and they need help with 
reading. 
 
Volunteer and/or Resource Generation 
 
Under the leadership of AmeriCorps members serving as volunteer coordinators, Energy 
Express has demonstrated tremendous success in involving the community in children’s 
learning.  Each summer almost 5,000 volunteers contribute nearly 85,000 hours at Energy 
Express sites.  More than 40% of all volunteer time is devoted to reading or writing with 
children; each child reads with a volunteer 15 to 20 minutes every day. 
 
Over 35% of the volunteers were pre-teens and teens.  Some were earning community 
service credit; some needed breakfast and lunch; some lived in communities with few 
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summer activities.  All engage in service which makes a difference in children’s lives.  
Numerous Energy Express participants have become volunteers, and a number of 
volunteers have become AmeriCorps members serving with Energy Express.  Other 
volunteers include Senior Corps participants, parents and other family members, community 
members and stakeholders. 
 
While the number of volunteers and the number of hours they contribute is impressive, a 
quote from the parent of an Energy Express child captures the spirit of the program.  “We 
all become community in Energy Express.” 
 
Potential for Replication 
 
Summer learning loss is a major problem facing communities across the country and the 
success of Energy Express can be replicated by those communities.  The program staff has 
developed program materials including manuals, videotapes, and training outlines.  The 
members of West Virginia University Extension Service’s literacy team are excellent trainers 
and are available to support replication efforts. 
 
Successes 
 
See the previous section for a discussion of program evaluation that documents program 
success.  Other indicators of program success include: 
 
Recognitions: 
2001 U.S. Department of Agriculture Secretary’s Award for Superior Service 
2000 Northeast Cooperative Extension Directors Award for Excellence 
1997 Council for State Governments Innovations Award 
1997 Joint Council of Extension Professionals Awards for Excellence in    
 Teamwork 
 
Featured articles: 
2004 Corporation for National and Community Service, Summer Newsletter 
2000 Corporation for National Service and National Institute on Out-of-School 1998 Time, 

Service as a Strategy in Out-of-School Time: A How-to-Manual 
1999 U.S. Department of Education, Start Early, Finish Strong 
1998 Charles Stewart Mott Foundation, Making After School Count 
 
Energy Express has also gained inclusion as a line item in the West Virginia State Budget. 
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WISCONSIN 
Operation Fresh Start 

 
Program Mission and Goals 
 
Operation Fresh Start (OFS) AmeriCorps members are 
at-risk young people, 16-24 years old, who come from 
backgrounds of poverty.  They are high school drop-
outs, single parents, juvenile/adult offenders, and/or 
people with disabilities.  OFS provides its AmeriCorps 
members with an opportunity to serve their community 
within the context of a comprehensive training and 
support program.  OFS links service with pre- 
employment and work maturity training, as well as 
classroom instruction in basic skills, GED/HSED 
preparation or diploma completion, mental health and 
AODA counseling, health and nutrition programming, 
independent living classes, career exploration, and 
placement in jobs and/or post-secondary education.  In 
this way, service becomes a springboard to long-term 
self-sufficiency and active citizenship. 
 
Program Description 
 
Members are organized into eight-member crews, with 
up to eight volunteers at a time joining a specific crew.  
An OFS staff site supervisor, who serves as mentor, 
counselor, and trainer, leads each crew.  The site 
supervisor monitors each member’s individual service 
plan and supervises them during all housing, 
conservation, and disaster relief work, special service 
projects, and special events.  OFS’ state-certified 
teachers provide members with six to eight hours per 
week of basic skills and/or HSED instruction.  OFS staff 
help members begin the transition from AmeriCorps to 
jobs or post-secondary education; staff link members to 
potential job leads and expose them to the full range of 
continuing education options, including vocational and 
four-year colleges and trades-related apprenticeship 
programs.  Members are encouraged to develop long-
range educational plans and are helped to understand 
the connection between continuing education and the 
career ladder.  After members complete their service, 
an OFS placement coordinator will conduct monthly 
follow-up calls for 12 months and will be available to 
help resolve employment or education-related 
problems. 
 
Each year, OFS AmeriCorps members: 
• Build eight affordable housing units in Dane County; 
• Complete 8-16 environmental projects for the City of 

Madison Parks Department; 
• Engage 80 community volunteers in meaningful 

Focus: Unmet Human 
Need 
Issue Area: Community 
Need/ Member 
Development 
 
Innovative Elements 
 
• Lasting impact on 

Members, Community, or 
State 

• Supporting Data to 
document impact 

• Exceptional and/or Unique 
Partnerships 

• Cross-program 
Connections 

• Outstanding Volunteer 
and/or Resource 
Generation 

• Potential for Replication in 
other states 

 
 
Contact Information 
 
Wisconsin National and 
Community Service Board 
www.servewisconsin.org 
Tom Devine, Executive 
Director 
(608) 261-6716 
devinth@dhfs.state.wi.us 
 
Operation Fresh Start 
AmeriCorps 
www.operationfreshstart.org 
Connie Ferris Bailey, 
Executive Director 
(608) 244-4721 
cferrisbailey@operationfreshs
tart.org 
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service projects; 
• Enter employment, post-secondary schooling, or further training (75-80% of members 

who complete their service accomplish these goals); and 
• Complete the Basic Skills Competency and pass 1-7 tests for the HSED (65% of members 

achieve these goals). 
 
OFS’ overall goal for its members is that they become contributing citizens throughout and 
upon completion of their term of service.  The program develops the skills and confidence 
young people need to become leaders and to gain responsibility and control of their lives. 
 
Innovation
 
Lasting Impact 
 
Since 1970, OFS has served 6,500 individuals, 85% of whom have been youth ages 16 to 
24.  OFS has an excellent record of success, assisting 80% of its members to complete the 
goals of the program (job placement and/or graduation to post-secondary education). 
Follow-up studies show that 60 to 65% of these members achieve long-term self-sufficiency 
through retention of family-supporting jobs and independence from public assistance or 
correctional programs.  OFS crews have built or rebuilt 175 housing units sold to low-
income, first-time homebuyers and completed over 150 conservation projects throughout 
Dane County. 
 
Supporting Data 
 
OFS conducts long-term (ten-year) follow-up studies of its graduates and reports the results 
annually to funding sources.  A June 2004 Brandeis University survey shows that 82% of 
OFS graduates are currently either in post-secondary education or in jobs averaging $11.85 
per hour; 91% receive no government support; and 84% have remained free of such 
behaviors as selling drugs or being convicted of a felony. 
 
Exceptional and/or Unique Partnerships 
 
OFS collaborates with Madison Area Technical College (MATC) in providing support to 
members seeking career-track employment.  During the members’ term of service, an OFS 
placement and follow-up coordinator assists the members in developing career concepts and 
goals.  As members graduate, specially identified staff within MATC provide intensive 
transition services to the members.  The goals of this partnership are to raise young 
people’s aspirations for higher-level careers, improve their understanding of how to achieve 
them, and provide the support necessary to help graduates maintain their commitment to 
success. 
 
Cross-program Connections 
 
In partnership with the state commission and national direct program, OFS has expanded 
the number of AmeriCorps slots available to young people in the Madison area. 
 
Volunteer and/or Resource Generation 
 
OFS has established relationships with several local corporations who provide volunteer 
assistance to members on service projects.  These businesses include Kraft Foods, John 
Deere Credit Union, Marshall Erdman, and Alliant Energy.  OFS encourages each to “adopt” 
an OFS site to which their volunteers are assigned. 
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Potential for Replication 
 
Since 1998, OFS has acted as a program model for a replication effort entitled Wisconsin 
Fresh Start (WFS), which began as an initiative of the Wisconsin Governor’s Office.  Today, 
WFS includes ten communities and 12 programs and is administered by the Bureau of 
Housing of the Wisconsin Department of Commerce, which grants awards on a competitive 
basis to local community and faith-based organizations to replicate the OFS model.  The 
Bureau of Housing contracts with OFS to provide technical assistance to each of the selected 
program operators.  In the past five years, over 500 at-risk youth have participated and 43 
affordable homes have been constructed.  This year, it is projected that at least 12 new 
homes will be built, 65 youth will be diverted from the criminal justice system, 130 youth 
will earn over $900,000 in wages, 75% of those lacking a diploma will earn a basic skills 
competency or GED/HSED, and each member will earn between $1000 and $4000 in 
education awards.  OFS believes that this same type of effort could result in the successful 
replication of the program within other states. 
 
Successes 
 
OFS was founded in 1970 to provide young male offenders and high school drop-outs with a 
paid 30 hour per week opportunity to learn basic work skills, prepare for the GED tests, 
secure and retain employment, and contribute to the community by renovating sub-
standard housing into safe, energy-efficient, affordable homes sold to low-income families. 
OFS has expanded its methods of recruitment and the target population it serves to include 
women, persons with disabilities, single parents, and in-school youth who need alternative 
schooling.  OFS has expanded its capacity to provide comprehensive training, classroom 
services, leadership development, and supportive services to members and has expanded 
its service projects to include conservation and disaster preparedness.  OFS has also 
expanded and diversified funding.  
 
OFS’ ability sustain and expand its services is evidenced by the 
organization’s extensive funding base: Dane County CDBG 
Commission for HOME funds, Workforce Investment Board, 
United Way, Madison Community Foundation, City of Madison 
and Dane County HUD, Dane County Human Services, HUD 
Youthbuild, Wisconsin Department of Corrections, and local 
school district state aids are examples.  
 
OFS has been recognized both locally and nationally for its 
service and training program. Awards include: 1986 Governor’s 
Employment and Training Award, 1993 President’s Volunteer Action Award, 1998 Governor’s 
Replication Initiative, 1999 Dane County Juvenile Court Outstanding Service Award, and 
2002 Wisconsin Community Service Award. 
 
 



 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
For  more information, please contact Innovations in Civic Participation: 

(202) 775-0290 or info@icicp.org 
 

INNOVATIONS IN CIVIC PARTICIPATION 
Washington, DC  

www.icicp.org 
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