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Session	  Agenda	  
  Why	  Measurement	  MaBers	  

  CNCS	  Requirements	  for	  Performance	  Measurement	  
  Theory	  of	  Change	  for	  AmeriCorps	  Program	  
IntervenFons	  

  Evidence-‐basis	  for	  IntervenFons	  
  The	  “Must	  Haves”	  -‐	  Performance	  Measurement	  and	  
EvaluaFon	  (similariFes	  and	  differences)	  

  How	  to	  Review	  PMs	  for	  Alignment	  	  
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Why	  
Measurement	  

Ma?ers	  	  
Touch	  Points	  
During	  Year	  

  Strategy	  Development	  
  Strategic	  planning	  of	  program	  

  Program	  ImplementaFon	  
  Annual	  program	  year	  launch	  
  Site	  monitoring	  and	  data	  validaFon	  
  Site	  T/TA	  provision	  
  ConFnuous	  improvement	  

  Using	  Results/Data	  and	  ReporFng	  
  Quarterly/mid-‐year/end	  of	  year	  reporFng	  
  Stakeholder	  reporFng/promoFon	  -‐	  Telling	  

the	  Story	  
  Review	  of	  annual	  achievements/

performance	  outcomes	  
  Celebrate	  success!!	  	  
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What	  is	  a	  “Theory	  of	  Change”?	  

A	  theory	  of	  change	  looks	  at	  cause	  and	  effect	  

relaFonships	  and	  idenFfies	  specific	  

intervenFons	  to	  achieve	  the	  desired	  result	  
If	  the	  INTERVENTION	  (X)	  is	  delivered	  at	  a	  certain	  dosage,	  then	  
the	  expected	  OUTCOME	  (Y)	  will	  happen.	  

X	  →	  Y	  
4 
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Theory	  of	  Change:	  Components	  	  
 PROBLEM:	  The	  idenFfied	  community	  need	  

 INTERVENTION:	  The	  NaFonal	  Service	  parFcipant	  
(and	  community	  volunteer)	  acFviFes	  delivered	  
(what	  is	  done,	  with	  whom,	  and	  at	  what	  dosage)	  

 OUTCOME:	  The	  change	  that	  happens	  because	  of	  
the	  intervenFon	  	  

EVIDENCE:	  	  Why	  you	  believe	  a	  certain	  set	  of	  ac5ons	  
(the	  interven5on)	  will	  lead	  to	  the	  intended	  outcome	  
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An	  Example	  From	  Everyday	  Life	  
  I	  have	  strep	  throat	  (PROBLEM).	  
  I	  want	  to	  kill	  the	  germs	  (GOAL)	  	  	  
  If	  I	  take	  anFbioFcs	  (INTERVENTION)…	  	  
  Which	  anFbioFcs	  fight	  strep	  the	  best	  (Evidence)	  
  then	  I	  will	  get	  beBer	  (OUTCOME).	  

AnFbioFcs	  →	  I	  get	  beBer.	  
X	  →	  Y	  
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Is	  This	  Always	  True?	  
  If	  I	  take	  penicillin,	  I	  will	  get	  beBer.	  
  If	  I	  take	  a	  different	  anFbioFc,	  will	  I	  get	  beBer?	  
  Some	  intervenFons	  (anFbioFcs)	  work	  beBer	  

than	  others.	  	  Some	  don’t	  work	  at	  all.	  
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How	  Do	  I	  Know?	  
 How	  do	  I	  know	  which	  anFbioFc	  is	  best?	  
 I	  look	  at	  the	  evidence.	  	  There	  is	  research	  that	  
shows	  which	  anFbioFc	  is	  likely	  to	  get	  the	  best	  
result.	  

 I	  consider	  constraints	  that	  may	  preclude	  the	  ideal	  
intervenFon.	  	  (Penicillin	  may	  be	  too	  expensive.)	  

 If	  I	  can’t	  have	  the	  most	  promising	  intervenFon,	  I	  
need	  to	  understand	  the	  tradeoffs.	  
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ReflecUon:	  Theory	  of	  Change	  
What	  is	  your	  program’s	  theory	  of	  

change?	  
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What	  “Evidence”	  Do	  We	  Need?	  

Two	  types	  of	  evidence	  are	  required:	  
1.  Data	  that	  documents	  the	  community	  need;	  and	  

2.  Data	  that	  documents	  why	  you	  think	  your	  educaFon-‐
related	  interven5on	  (using	  NaFonal	  Service	  
parFcipants	  and	  community	  volunteers)	  will	  achieve	  
the	  intended	  outcome.	  	  
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What	  is	  “Evidence”?	  
Data	  that	  demonstrates	  that	  the	  proposed	  
intervenFon	  is	  likely	  to	  solve	  the	  idenFfied	  
problem.	  	  	  

	  For	  example:	  
	  Evidence	  says	  that	  x	  hours	  of	  tutoring	  leads	  to	  
academic	  outcomes	  …	  so	  …	  
	  the	  chosen	  interven5on	  features	  x	  hours	  of	  tutoring	  
a	  3rd	  grader	  so	  that	  the	  3rd	  grader	  will	  meet	  grade	  
level	  standards.	  
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Evidence	  Basis	  for	  An	  IntervenUon	  
  It	  is	  NOT	  enough	  to	  just	  say	  that	  the	  intervenFon	  

is	  likely	  to	  be	  successful.	  	  	  
  The	  evidence	  basis	  for	  an	  intervenFon	  may	  

include:	  
o  Past	  performance	  measurement	  data;	  
o  Results	  from	  a	  program	  evaluaFon;	  
o  Research	  studies	  that	  document	  the	  outcomes	  of	  similar	  

programs;	  and	  
o  EvaluaFons	  that	  document	  outcomes	  of	  similar	  programs.	  	  
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Evidence	  Basis	  for	  An	  IntervenUon	  
1.	  	  Past	  performance	  measurement	  data:	  

 What	  does	  your	  past	  PM	  data	  tell	  you?	  

 Do	  you	  have	  mulFple	  years	  of	  data	  you	  can	  
aggregate?	  

 Are	  you	  gekng	  the	  most	  mileage	  from	  how	  
you	  present	  your	  past	  PM	  data?	  
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Evidence	  Basis	  for	  An	  IntervenUon	  
2.	  	  Results	  from	  a	  program	  evaluaUon:	  

 Have	  you	  done	  an	  impact	  evaluaFon	  (as	  
opposed	  to	  a	  process	  evaluaFon)?	  

 Were	  the	  results	  posiFve?	  	  Does	  it	  clearly	  
show	  that	  your	  intervenFon	  is	  what	  created/
caused	  the	  change?	  
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Evidence	  Basis	  for	  An	  IntervenUon	  
3.	  Research	  studies	  that	  document	  the	  

outcomes	  of	  similar	  programs;	  and	  

4.	  EvaluaFons	  that	  document	  outcomes	  of	  
similar	  programs.	  	  
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Where	  to	  Look	  for	  Evidence?	  
A	  Scavenger	  Hunt…???!!	  

16 
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•  NWREL is a well known research organization working with 
education programs 

•  Has been involved with National Service and CNCS 
•  It is an evaluation 
•  Gives “tools for action” 

18 
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Google	  Tip	  -‐	  Did	  You	  Know?	  

19 

Google	  Scholar	  OpUon	  

20 
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Advanced	  Scholar	  Research	  
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What	  to	  Look	  For?	  
  University	  or	  research	  organizaFons	  (NaFonal	  or	  

local)	  

  Names	  of	  Known	  Professionals/Thought	  
Leaders	  

  Similar	  sounding	  programs/descripFons	  

 Meta-‐arFcles	  that	  review	  mulFple	  studies	  

23 
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What	  Did	  We	  Learn?	  
  IntervenFon	  specifics	  including	  dosage	  required	  for	  

desired	  outcomes	  
  Are	  our	  output	  and	  outcome	  targets	  reasonable	  

(given	  our	  populaFon	  and	  dosage)?	  
  Do	  we	  need	  to	  tweak	  our	  intervenFon	  to	  make	  it	  

more	  effecFve	  in	  creaFng	  our	  desired	  outcomes?	  

  Do	  we	  need	  to	  find	  go	  back	  to	  the	  drawing	  board	  and	  
retool	  our	  intervenFon?	  

28 
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Measurement	  “Must	  Haves”	  
1.   Performance	  Measurement	  	  

  Counts	  numbers	  served	  
  Captures	  near	  term	  changes	  in	  beneficiaries	  on	  an	  

annual	  basis	  

2.   EvaluaUon	  –	  2	  types	  
  (Impact)	  Captures	  longer	  term	  changes	  that	  occur	  

as	  a	  direct	  result	  of	  your	  program	  intervenFon	  

  (Process)	  Gives	  insight	  into	  aspects	  of	  
implementaFon	  

29 

Differences	  
Performance	  
Measurement	  

Impact	  EvaluaUon	  

•  Tracks	  outputs	  and	  outcomes	  
on	  a	  regular,	  ongoing	  basis	  

•  Does	  not	  show	  causality	  

•  Seeks	  to	  show	  causality	  or	  
“prove”	  theory	  of	  change	  

•  Longer	  term	  focus	  

•  Uses	  the	  most	  rigorous	  form	  
of	  evaluaFon	  that	  is	  right	  for	  
the	  program	  (ooen	  quasi-‐
experimental	  design)	  

30 
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Example:	  Minnesota	  Reading	  Corps	  
Performance	  Measurement:	  
  Individual	  benchmark	  assessments	  on	  Dynamic	  

Indicators	  of	  Basic	  Early	  Literacy	  Skills	  (DIBELS)	  
three	  Fmes/year	  

  State	  Reading	  Exam	  -‐-‐Number	  of	  students	  who	  
graduate	  from	  the	  Minnesota	  Reading	  Corps	  who	  
pass	  state	  reading	  exam	  

31 

Example:	  Minnesota	  Reading	  Corps	  
Impact	  EvaluaFon:	  
  Matched	  sample	  research	  project	  in	  Minneapolis	  

School	  District	  
  Reading	  Corps	  pre-‐school	  parFcipants	  scored	  

significantly	  higher	  in	  phonemic	  awareness,	  
alphabeFc	  principle,	  and	  total	  literacy	  than	  
children	  in	  matched	  comparison	  group	  entering	  
kindergarten	  

32 
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EXAMPLE:	  
Minnesota	  Reading	  Corps	  

A	  strategic	  iniFaFve	  of	  
ServeMinnesota	  

33 

3rd	  Grade:	  A	  CriFcal	  Turning	  Point	  

PreK	  –	  3rd	  grade	  

Learn	  to	  Read	  

4th	  grade	  –	  12th	  	  

Read	  to	  	  Learn	  

34 
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Vision:  
All Minnesota children will become 
proficient readers by the end of 3rd 
grade.  

35 
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SupporFng	  Age	  3	  to	  Grade	  3	  Students	  
K-3 Settings: 
•  Member does one-on-

one, 20-minute tutoring 
sessions  throughout the 
day 

•  Literacy support provided 
during: 
•  One-on-one tutoring 

PreK Settings: 
• Member placed in a PreK 

classroom to support 
students throughout the 
day 

•  Literacy support provided 
during: 

•  Whole classroom 
•  Small group time 
•  One-on-one tutoring 

37 

K-‐3	  Program	  Model	  
•  Step	  1:	  Conduct	  “benchmark	  assessments”	  in	  fall	  

•  Step	  2:	  Select	  15-‐18	  children	  to	  receive	  tutoring	  	  
•  Step	  3:	  Select	  intervenFon	  for	  each	  student	  
•  Step	  4:	  Begin	  tutoring!	  
•  Step	  5:	  Monitor	  the	  progress	  of	  each	  student	  weekly	  
•  Step	  6:	  Conduct	  benchmark	  assessments	  in	  winter	  &	  
spring	  

38 
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Our	  model	  is	  based	  on	  …	  

39 
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Intensive  
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Our	  model	  is	  …	  

41 
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Our	  model	  uses	  …	  

43 
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45 

Our	  model	  doesn’t	  just	  train,	  we	  …	  

46 
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A	  model	  of	  
support	  to	  

ensure	  student	  
success	  

Master 
Coach 

Program 
Staff 

Internal 
Coach 

Reading 
Corps 
Tutor 

Students 
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Need 

Intervention/Strategy 

Etc. I. Between 
Narrative  
and PMs 
(Theory of 
Change) 

II. Between 
Results 

III. Within Results 

Three	  Types	  of	  Alignment	  
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Example	  for	  Reviewing	  the	  Three	  Types	  of	  
Alignment	  

– Output:	  Number	  of	  students	  that	  completed	  
parFcipaFon	  in	  CNCS-‐supported	  K-‐12	  educaFon	  
programs	  (ED2)	  

– Outcome:	  Number	  of	  students	  that	  improved	  their	  
school	  aBendance	  over	  the	  course	  of	  the	  CNCS-‐
supported	  programs	  involvement	  with	  the	  student	  
(ED6)	  

49 

Alignment	  (I)	  –	  Between	  NarraUve	  and	  PMs	  
– Need:	  Documented	  high	  rates	  of	  chronic	  absence	  from	  
school	  (that	  can	  lead	  to	  other	  problems...)	  	  

–  IntervenUon/Strategy	  (ToC):	  Members	  provide	  	  
individual	  and	  group	  mentoring	  to	  students	  with	  
documented	  aBendance	  problems.	  Mentoring	  focuses	  
on	  promoFng	  re-‐engagement	  with	  school.	  

– Output:	  Students	  parFcipate	  in	  mentoring	  

– Outcome:	  Students	  improve	  school	  aBendance	  

50 
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Alignment	  (II)	  –	  Between	  Results	  

– AcUvity:	  Members	  mentor	  students	  with	  
documented	  aBendance	  problems.	  

– Output:	  Students	  with	  documented	  high	  rates	  of	  
chronic	  absence	  from	  school	  parFcipate	  in	  
mentoring.	  

– Outcome:	  Students	  improve	  school	  aBendance	  

51 

Alignment	  (III)	  –	  Within	  Results	  
– Result	  (outcome):	  Students	  improve	  school	  
aBendance	  

–  Indicator:	  Number	  of	  students	  with	  improved	  
school	  aBendance	  at	  end	  of	  school	  year	  

– Target:	  300	  of	  400	  (75%)	  parFcipaFng	  students	  
–  Instrument/Method:	  Log	  of	  Student	  ABendance	  
and	  Absences	  (compared	  to	  baseline	  data	  from	  
school)	  
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PracUce,	  Part	  1:	  Review	  Sample	  ApplicaUon	  
NarraUve	  for	  PM-‐related	  InformaUon	  
1.  	  On	  your	  own,	  read	  applicaFon	  narraFve	  Use	  PM	  
Assessment	  Checklist	  and	  Considera5ons,	  Defini5ons	  
and	  Tips	  to	  idenFfy	  issues	  and	  concerns	  for	  
clarificaFon.	  What	  do	  you	  think	  the	  program’s	  PMs	  are?	  

2.  	  In	  small	  groups,	  discuss	  PM	  Checklist	  responses.	  
IdenFfy	  issues	  and	  areas	  where	  you	  agree	  and	  differ.	  
Can	  you	  come	  to	  consensus	  on	  raFngs	  and	  quesFons?	  

53 

Assessing	  Quality	  and	  Rigor:	  Look	  for	  evidence	  
that:	  

–  Beneficiaries	  are	  selected	  according	  to	  need-‐based	  criteria	  
(e.g.	  instrucFons	  for	  naFonal	  PMs)	  	  

–  IntervenFon	  is	  supported	  by	  evidence.	  Consider	  if	  
evidence	  is	  preliminary,	  moderate	  or	  strong.	  

–  Transparent	  reporFng;	  clear	  how	  results	  are	  obtained	  
–  Instrument	  are	  valid	  and	  reliable	  

–  Data	  collecFon	  is	  rigorous	  
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Heads	  Up:	  CNCS	  VerificaUon	  and	  ValidaUon	  

55 

It’s	  not	  just	  the	  tool	  you	  use….are	  your	  data	  
collecUon	  methods	  rigorous?	  	  

Look	  for:	  
–  Feasibility	  
–  Prior	  successful	  use	  (or	  pilot	  tested)	  
– Data	  sources	  and	  respondents	  clearly	  idenFfied	  
–  Training	  of	  data	  collectors	  
–  PrevenFon	  of	  output	  duplicaFon	  
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PracUce,	  Part	  2:	  Review	  Sample	  PMs	  
1.  On	  your	  own,	  read	  PMs	  in	  applicaFon	  and	  use	  
checklist	  and	  definiFons	  to	  see	  what’s	  there	  and	  
what’s	  missing.	  IdenFfy	  clarificaFon	  quesFons.	  

2.  In	  small	  groups,	  discuss	  your	  PM	  checklist	  
responses	  and	  quesFons;	  areas	  where	  you	  agree	  
and	  differ.	  Step	  back	  and	  consider	  applicaFon	  
review	  process	  and	  your	  organizaFon’s	  pracFces	  	  
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Resources	  
•  2012	  AmeriCorps	  NaUonal	  PMs	  InstrucUons	  	  

– hBp://bit.ly/r1PmDa	  (naFonalservice.gov)	  

•  Resource	  Center	  	  
– Most	  Recent	  PM	  Materials:	  hBp://
www.naFonalserviceresources.org/npm/home	  

– AC	  Pilot	  Measures:	  hBp://
www.naFonalserviceresources.org/naFonal-‐
performance-‐measures/home	  	  
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