
 

Citizenship through environmental service-learning  

Youth seem to connect their service to the environment with civic responsibility. 
We have to be careful what we call it; that it truly captures the youth connec­
tion to community, through the environment. As this practitioner from a commu­
nity-based organization cautions, “Service-learning is kind of a buzzword right 
now...a way to create better citizens, who are more interested in their communi­
ty...connecting youth to the environment—it helps students think twice.” 

Civic stewardship promotes the concept of youth “giving back” to the commu­
nity 

The concept of civic stewardship is articulated by several respondents. The con­
cept is described by an urban program director as, “We value civic stewardship 
and responsibility, and we use a project-based approach....We are totally com­
mitted to the idea that these kids feel connected—working with people in the 
community provides the critical real world piece....The sense that you can give 
back.” This sentiment is echoed by another respondent, “...service-learning cre­
ates the opportunity for students to be invested in their community, helps them 
want to stay involved, perhaps return to the community and be part of environ­
mental decision-making.” 

x PROVIDES YOUTH WITH OPPORTUNITIES FOR CROSS-CULTURAL UNDERSTANDING 

Diversity is a fact of life in the urban environment  

Programs in the urban environment have few formal ways to promote cross-cul­
tural understanding, instead, “...students participate in diversity training through 
other programs, then they teach me! It’s just part of being in an urban environ­
ment,”  comments one program director. 

Structured cultural connections are sometimes limited to service events  

In the urban environment the cultural connections are more likely to be infor­
mal, explains one program director, “... diversity is celebrated through the annu­
al Martin Luther King event and block parties...youth in each (environmental) 
Club are extremely diverse—socio-economically, sexual orientation, etc.”  A 
program director in a suburban program mentions that, “...a Native American 
elder came to speak and we did a closing ceremony,” but admits that there is no 
organized effort to bring youth together culturally, in any formal way. 

AmeriCorps programs help bring cultural diversity to rural areas   

Many of the rural programs directors indicate they do not have diverse popula­
tions to work with. An environmental service-learning coordinator, in an urban 
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setting, complains about the lack of member diversity in their urban corps edu­
cation program. Yet, another corps-based program director, in a rural program 
comments, “This is a rural farming community with lots of socio-economic 
problems...our corps is very diverse; the corps provides the community with op­
portunities for appreciation for diversity....“ 

Some programs are creating a forum for cultural issues 

Although, the concept of structured activities does not resonate for some pro­
grams, others are considering it...as this program coordinator comments, “...we 
are developing an activities ‘toolbox’ that includes issues like tolerance and 
cross-cultural perspectives.” Another program coordinator, a former AmeriCorps 
member, offered this anecdote, “...We played a game called “Earth Friendly 
Beads” and the white bead was supposed to stand for people...well, we couldn’t 
go with that, so the kids selected a purple bead instead....” 

Respondents feet that their partnerships and projects are inclusive 

Cultural diversity is not always mentioned as core to each partnership, but inclu­
sion often is. A project coordinator from an urban-school gardening program ex­
plains, “... We are very inclusive...kids with different needs...we have autistic , 
ADD, everyone participates.” 

Cross-cultural connections can be powerful when they happen intentionally 

When programs serve diverse communities and find projects that provide cross-
cultural connections, they can have positive impacts on the community. For an 
example one program coordinator reports, “...A partnership applied for a mini­
grant...a Native American youth service organization and ...a swim team...to ad­
dress the issue of high drowning rates among Native American youth...(they) 
used a buddy system, and started out just making friends—some kids were 
afraid of the water—at the end, the kids were jumping in the water and their 
families, too!” This partnership has been written into the grant for next year.” 

x DEVELOPS A PLAN FOR THE LONG-TERM SUSTAINABILITY OF THE PROGRAM 

Community-based organizations sponsor after-school clubs  

Many environmental service-learning programs focus on after-school clubs for 
their activities. A very effective program strategy is described by its director as, 
“...six clubs, meeting five times a week, with one planning day...partnering with 
other agencies to take on the sponsorship of a club...and the host agency can in­
corporate their environmental message into the clubs....One sponsorship is into 
its second year....” 
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Sustaining service-learning in schools is difficult for community-based organiza­
tions Service-learning is a hard sell if its not part of the whole school reform 
package. Programs offered by community-based organizations are received, but 
infrequently integrated into the curriculum, or sustained, long-term. A corps-
based program coordinator explains, “The schools love us and just keep calling 
us...but, they were not interested in financially supporting the project at 
all...there is not a lot of capacity being developed within the host organiza­
tion...sometimes there is an attitude of us/them.” 

Clear roles and responsibilities—and, expectations about who is going to do 
what.... 

Frequently, partnerships are thrown together to go after a grant. Without clear in­
tention, and purpose in partnering, it’s not surprising that programs struggle to 
meet their objectives. This program director describes a well-constructed plan 
for sustainability through local partnerships, “We are in the midst of looking at a 
plan....We have started meeting with the education committee to form a school 
district, university and city partnership with permanent funding for an Urban 
Parks Education Coordinator.” 

Builds a bridge between community and school-based programs  

Simply moving environmental service-learning into the curriculum may not, in 
fact, sustain it beyond the enthusiasm of the current trend. To really strengthen 
this connection, according to one program director, “...is about teaching, a train 
the trainers—working with scout leaders and elementary school teachers— 
building capacity with youth leaders...” 

For schools to sustain it, service-learning needs to address academic standards  

Even though it is only one part of developing youth, the academic “bottom line” 
is important to the school’s accountability for academic achievement. Service-
learning, according to this program coordinator, has yet to validate a strong aca­
demic connection, “It’s a real challenge when working with the school 
district...the district is coming under criticism for not supporting more academic 
standards....We need to prove the link to the standards....Making the academic 
connection is going to improve sustainability....Service-learning research has not 
demonstrated conclusively the academic impact of service-learning on stu­
dents.” 

Locating study sites closer to the school helps sustain environmental service-
learning 

Transportation is a big issue for sustaining programs, both in schools and during 
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out of school time. By focusing on sites closer to the school, programs are liter­
ally one step closer to sustaining their projects. A university-based program di­
rector commented, “To look beyond just this plot of land...we do very well in 
the schools...involving them in other areas besides (the study site)—to look at 
sites closer to the school site.” 

x DISCUSSION 

Collectively, programs use a broad brush to paint their environmental pictures. 
Few respondents differentiate between service-learning and environmental service-
learning when they describe their programs. In fact, some downplay these terms 
by explaining that service-learning is only one educational strategy they employ, 
and that service-learning alone will not reform education. There is considerable 
agreement about the value-added of environmental service-learning to environ­
mental and science education. Although science is the subject most frequently 
mentioned most programs integrate environmental service-learning into multiple 
subject areas. 

As to the suggested promising practices, youth leadership and decision-making 
opportunities, cultural understanding, and planning for program sustainability, are 
not as frequently identified as priorities or program goals, as integrating and valu­
ing the community “voice” or fostering civic stewardship. 

Environmental partnerships may have some constraints for youth leadership based 
on pre-determined agency needs or priorities, regulatory issues, or landowner re­
strictions. Articulating the service-learning philosophy with potential environment-
based partners may be a critical factor in developing youth leaders and in sustain­
ing agency partnerships. 

Less obviously diverse communities—frequently rural—report challenges in relat­
ing cross-cultural connections to their programming. Urban programs on the other 
hand consider diversity and intercultural relations to be a “fact of life” in the big 
city. One program director confesses that trying to connect the message of Dr. 
Martin Luther King to an environmental service project is a real stretch for them. 
The program director of a tribal-based, service-learning program emphasizes the 
spiritual aspects of Native American cultures regarding the environment and rec­
ommends that these elements be woven into all environmental service-learning 
programs. David Orr (1994) , author of “Earth in Mind” explains, “...we must re­
design curricula and school environments as ecological learning communities...to 
allow children to make a lasting connection...rooted to a home place...the urban 
neighborhood as well as the rural hometown.” 
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The strategies for sustaining programs, long-term, depend on the size, setting, and 
complexity of the program. Smaller rural programs call upon many “ready made” 
environmental service projects—accessible by simply walking outside the class­
room door. Numerous environmental service-learning activities take place during 
out-of-school time, through environment-based clubs, sponsored by community-
based organizations. Learning outcomes are often set by the sponsoring organiza­
tions. As a sponsor, the community-based organization is by far the strongest ad­
vocate for sustaining environmental service-learning, especially during out-of­
school time. 

Environmental projects that call for travel to and from the site, getting dirty, and 
involving long service hours, may be more sustainable during out-of-school time, 
or better suited to the more flexible schedules of charter and alternative schools. 

Several grant programs are mentioned by respondents including: Eisenhower 
Grants for science programs, Howard Hughes Foundation, and the Robinson Mini 
Grant Program, available through the Constitutional Rights Foundation. None of 
these will replace national service funds, but they may augment them. Other 
strategies for funding include setting up local endowments and generating income 
from student recycling projects. One program administered by a middle school 
student council reviews teacher’s proposals for allocation of youth-generated recy­
cling revenue. 

No one strategy will sustain environmental service-learning. To identify multiple 
strategies, as well as, barriers and challenges faced by partnerships in the field, 
four sites were selected as case studies. 
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w CASE STUDIES
 

These four case studies illustrate some of the challenges and barriers to program 
sustainability. All but one of the case studies involved a site visit. Two sites are 
service or local corps-based partnerships and two are university-based partner­
ships. One case study is of a program in an urban/suburban setting, two are subur­
ban, and one is mixed rural/ suburban. These program profiles are organized into 
individual partnership planning frameworks developed from the promising prac­
tices (Appendix A.) The framework is a template with three stages of program de­
velopment: starting, growing, and sustaining. Although each individual program 
probably has more stages of development, the rationale for three was to keep the 
planning tool simple. The case studies are based on site visits and interviews with 
students, teachers, community partners, and national service participants. 

Each case study highlights one particularly strong program characteristic, indicates 
the status of Corporation funding at the time of the site visit, and describes options 
the program is considering, or might consider, to keep the program up and run­
ning. 

x SCIENCE STEWARDS: A CROSS-AGE SERVICE-LEARNING CASE STUDY 

Service-Learning through Science Education 

Located in the heart of a thriving suburban community, the Science Stewards 
Program is a partnership of the local nature center, a high school, the local wa­
ter agency, a science education nonprofit, and an AmeriCorps program spon­
sored by a service corps. Science Stewards provides hands-on science experi­
ences for high school students and their primary school buddies through a wa­
ter-quality testing program conducted on a local creek near the high school. The 
nature center’s education director coordinates curriculum resources and volun­
teers; the high school’s lead science teacher directs the integration of field prac­
tices into the core curriculum; the AmeriCorps members assist with communica­
tions, evaluation, and training. 

History of the Partnership 

The partnership evolved from the high school’s long-term commitment to service 
learning as an effective educational strategy. In 1997, the AmeriCorps regional 
supervisor met the nature center’s education director at a conference where, due 
to unforeseen circumstances, they were thrown together to facilitate a work­
shop. Through the nature center, and the coordination efforts of an AmeriCorps 
member serving nearby, an introduction to the high school’s lead science 
teacher was made. The program is popular with students. Students are recruited 

31 



by the school’s service learning coordinator and the lead science teacher. Regu­
latory issues prevented the program from realizing their original goal of water­
shed restoration. The program turned to the local water district for guidance and 
was permitted to monitor a local creek and deliver the student collected data for 
the water district’s records. Funding for equipment and curriculum resources 
was acquired through a foundation grant and a local coalition of business and 
industry. 

Purpose/Vision 

The primary purpose of the partnership is to instill a sense of stewardship in stu­
dents. The application of science from the classroom to the local environment is 
an important part of the program, but not the primary goal. The integration of 
service-learning as a permanent feature in the core curriculum is well developed 
at this site, but relies heavily on AmeriCorps member’s support. The cross-age 
service-learning component is a valuable piece of the program, but challenging 
to coordinate. 

Program Design 

The application of Partnership Planning Framework (see Appendix A.) to the Sci­
ence Stewards partnership revealed strong relationships with relatively clear 
roles and responsibilities, and seemingly reasonable expectations. Communica­
tions and decision-making processes were less clear, probably due to a lack of 
planning time and no structured process. The program did not receive an Ameri-
Corps grant for the next round of funding, leaving the future of Science Stewards 
in question. 

Role of National Service 

The site’s two AmeriCorps members had differing views on how they could best 
serve the community through the program. One second-term AmeriCorps mem­
ber felt that he should be doing more capacity building and less coordination of 
activities. The other AmeriCorps member felt that responding to the needs of 
teachers and community partners was a reasonable role to fill. 

Challenges and Successes 

Students seem to be having a high-quality experience. There appeared to be a 
lot of student enthusiasm and teacher engagement at the site. Students were 
conducting water-quality testing with very little facilitation from adults. Spanish 
speaking students were paired with a Spanish speaking buddy when possible. 
Although the program appears to be building momentum the expansion and 
replication efforts will depend on finding another source of funding, and trained 
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individuals, to replace the AmeriCorps members. 

One important element that will be difficult to maintain or expand is the buddy 
system with primary school students, bussed to the site from their schools. The 
high school is walking distance to the site and with some creative scheduling a 
shortfall in transportation resources would not be a barrier for the high school. 

Promising Practices: 

Youth Leadership - Youth leadership was observed in field activities, although 
not in program decision-making. Student leadership is encouraged through 
self-directed learning goals, and high school/elementary school buddies. One 
fourth grader explained, “...you get to do it on your own...it’s pretty exciting to 
do it ourselves...we get to do it in high school...to find out how animals live in 
the wild...how cold the water needs to be for them to live....” 

Community “Voice” - The community piece is integrated into the program 
through the nature center and adult volunteers. The water agency has an im­
portant, but passive role in the program. There was no indication of organiza­
tional barriers or turf issues between the schools and the community. Yet, 
schools are busy places and teachers are busy people. Much of the communi­
cation and planning takes place “on the run.” One primary school teacher in­
terviewed for this research commented, “...there needs to be someone who 
can coordinate between the school and the nature center.” 

Cross-Cultural Understanding - Although not directly integrated into the cur­
riculum, cross-cultural connections are made through attempts to match Span­
ish-speaking buddies and through cross-age reading activities with books that 
include a cultural component. A high school student talked about her buddy, 
“Alberto has a hard time...I take more time with him...keep him interested.” 
The lead science teacher is seeking more Native American service-learning re­
sources to enrich the curriculum. 

Civic Stewardship - The partnership is committed to providing opportunities for 
students to gain a sense of stewardship through service-learning in the local 
environment. The repeated, seasonal exposure to the creek habitat appears to 
be making an impact on how students view their relationship to the communi­
ty and the environment. One high school junior commented, “...you can help 
your community no matter what age you are...I came to understand why the 
urban environment is the way it is....I am making students aware of what they 
have now...that they may not have it later...it could change and become a 
mall....” 

Sustainability Planning - During the site visit, the partnership was informed 
that they were not funded for another year through AmeriCorps. The lead sci­
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ence teacher felt that the program would continue, to some degree, but not at 
the current level or depth. The partnership will be looking for other funding 
sources and try to pull in more volunteers to sustain the role formerly provided 
through AmeriCorps members. 

Looking Ahead 

The partnership is strongly influenced by the lead science teacher and the nature 
center’s education director.  If and when either of these individuals retire or 
leave the area, there is no assurance that the Science Stewards program will 
continue. From the researcher’s limited exposure to the program, the students 
observed demonstrated an enhanced understanding of their community as a re­
sult of participating in the program. 

Options the Program Might Want to Consider 

A higher education partnership may provide some additional incentives and 
support for teachers and program partners. Pre-service teachers from the univer­
sity might serve in the Science Stewards Program as a part of their student teach­
ing. Teachers from the Science Stewards Program could possibly receive contin­
uing education credits through the university by participating in service-learning, 
cultural competency, and other professional development opportunities. Science 
and environmental studies departments could match university students with the 
water agency and the nature center to help train service-learning volunteers and 
to increase the organizational capacity of community partners to participate in 
the program through internships. Campus Compact and the American Associa­
tion for Higher Education have developed resources for this type of higher edu­
cation, community-based organization, and school partnership. 

The partnership may want to consider looking at opportunities for student partic­
ipation during out-of-school time, through the nature center, or other communi­
ty-based organization sponsorship. Students that are not participating in sports 
or other structured after-school activities, may have additional leadership oppor­
tunities, with an environmental service-learning focus, through 4-H, Boys and 
Girls, or YMCA clubs. 
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x A CASE STUDY OF AN ORGANIC, COMMUNITY SERVICE-LEARNING PARTNERSHIP 

Environmental Service-Learning through Collaboration 

The Environmental Serve and Learn Collaborative (ESLC) evolved out of a 
statewide AmeriCorps partnership. Management is provided by a regional serv­
ice corps district and district staff, with a special project coordinator to run the 
national service and service-learning components of the program. The ESLC pro­
gram blends traditional environmental education with a locally designed, serv­
ice-learning strategy. The strategy is organic, in that it is not imported from an­
other region, or part of a “canned curriculum” adapted to fit the local land­
scape. This attention to local nuances and needs has fostered strong partnerships 
with local agencies and organizations, working with youth during both school 
and out-of-school time. Partners include: YMCA, a local native plant nonprofit, a 
fisheries enhancement group, an alternative school, and the parks department. 

History of the Partnership 

ESLC was launched to provide a rapidly growing coastal and inland valley re­
gion with greater access to environmental education and service-learning re­
sources through projects coordinated by AmeriCorps members and local youth, 
with the goal of developing youth leadership through service. In its second year, 
ESLC has broken away from the “mother ship” and written their own Ameri-
Corps grant to strengthen the service-learning aspects of the program and to pro­
vide a more organic, regionally applicable structure for operations. Recently, the 
program was notified that they would be approved for another year of Corpora­
tion funding and consequently will be able to launch their regional model. 

Purpose/Vision 

The vision of the ESLC program is to expand opportunities for youth to partici­
pate in service to the local environment with intentional learning outcomes and 
organized reflection, through needed service projects in the local environment. 
Although schools were initially the target audience, the coordinator of the pro­
gram says, “...the schools love us, but the schools do not contribute to the cash 
match for member support.” Community nonprofits and local organizations are 
willing to meet the match and develop outreach to youth during school time, 
however, it is less clear how service to the schools can be sustained over time, 
without addressing the school reform “big picture.” The local school district re­
lies on five-day nature immersion programs to provide much of their environ­
mental education programming. Without a doubt, what ESLC offers is above and 
beyond what the local school districts provide for some students. 
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Program Design 

The design of the ESLC program has many positive, regionally driven aspects. 
The host organization, a service corps, provides transportation, equipment, and 
liability coverage for projects. The service corps is adept at “getting things done” 
such as trail building, landscaping, and habitat restoration projects that address 
the local environment. Less familiar turf for the corps are the issues of school-
based service-learning and education reform. The AmeriCorps members demon­
strate considerable knowledge and enthusiasm for environmental service-learn­
ing content and for developing youth as leaders. 

Role of National Service 

There are two main reasons the ESLC program exists: (1) the service corps wel­
comes the resources from the AmeriCorps grant to extend their organizational 
capacity; and, (2) there is recognized need for the services provided by the pro­
gram as the county growth rate threatens the natural environment. The Ameri-
Corps members recruited for the program bring a new pool of expertise to the 
service corps. Current service corps members have the opportunity to apply for 
AmeriCorps service and to work with youth in a more professional setting. The 
role of AmeriCorps members in the local community was clearly valued by pro­
gram partners. 

Challenges and Successes 

The most impressive characteristics of the ESLC program are the diverse, organic 
partnerships with local stakeholders, and the dedicated team of AmeriCorps 
members and their supervisor. Past AmeriCorps participants have made a transi­
tion into paid staff positions with local service organizations and nonprofits. The 
AmeriCorps team seems to recognize the limitations and strengths of the host 
organization and to work creatively within a strict organizational structure. 

The K-12 schools have not been willing to support the program financially. A ex­
ception are the alternative and court/community schools. Next year’s program 
will focus more on these partnerships. 

Promising Practices: 

Youth Leadership -- The AmeriCorps members have demonstrated a commit­
ment to ensuring that youth are provided with leadership opportunities through 
the ESLC program. The AmeriCorps director provided two examples of where 
youth were treated like “free labor” or where adults stepped in at inappropriate 
times and clarification of the youth role and program goals were reviewed by 
members with those adults. 
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Community “Voice” - The community has taken on a larger role as the pro­
gram develops. To write the recent grant application most of the stakeholders 
met with program staff and AmeriCorps members to review the vision, goals, 
and potential for expanding the program, locally. The community partners are 
invited to an annual recognition ceremony, AmeriCorps graduation, and partic­
ipate in program evaluation. There appears to be genuine enthusiasm for the 
“spirit of service” among community sponsors. The community partners inter­
viewed for this research project, however, did not see how the program could 
continue without AmeriCorps’s support 

Cross-Cultural Understanding - The ESLC program serves several distinct geo­
graphic regions and socio-economic populations. Service day events bring to­
gether the diverse parts of the county to work collaboratively on projects. 
These events have been very popular with youth and AmeriCorps members. 
Outreach to under-served communities includes coordinating with adjudicated 
youth and alternative-school youth to enhance their educational programming 
through field trips and school garden projects. Native American culture and 
world-beat music have added cultural flavor to special events hosted by the 
program. 

Civic Stewardship - Youth make connections to the land and to their local 
community through long-term projects. Stewardship is difficult to measure, but 
next to impossible to develop through sporadic hit and run projects. Thus, the 
native plant and school garden projects coordinated through ESLC with youth 
ecology clubs, during after-school and weekend projects, help kids to under­
stand their role in the community by encouraging them to form a relationship 
with a “special place.” 

Sustainability Planning - Sustainability is a big issue with ESLC. Without the 
support of AmeriCorps members and resources provided through the Ameri-
Corps grant, the program would not be able to continue next year. With one 
additional year of Corporation funding partnerships will be able to maintain 
their outreach into the community, in the short-run, through their partnerships 
with community-based organizations. Beyond next year, if future national serv­
ice funding is cut or reduced, the program will probably be scaled back. A 
YMCA environmental service-learning program launched last year, would 
probably not survive without AmeriCorps. 

Looking Ahead 

The rapidly expanding regional population will continue to put pressure on the 
local schools and youth service organizations to meet local environmental and 
youth development needs in ESLC’s service region. Additionally, the service 
corps has a mission which includes education of their members, but not envi­
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ronmental education, service-learning or educational reform of the public 
school system. Somehow the educational goals of the program and the service 
mission of the corps need to be brought into alignment. 

Options the Program is Considering 

In discussions with community partners, the project coordinator, AmeriCorps 
members, and the service corps’s regional director, several options for sustaining 
the program were mentioned. To be more sustainable, the partnership may be 
less involved in coordination and more involved in capacity building. An Ameri-
Corps*VISTA member could help build program capacity and sustainability by 
assisting the program with grant writing, volunteer recruitment, and training. 

Without the traditional schools as strong partners who can articulate a shared vi­
sion for sustaining the program, these schools are probably not where the ESLC 
will be focusing their energy. Alternative schools, however, have shown an inter­
est and financial commitment to the program. This new partnership may signal a 
shift in priorities toward social equity and environmental justice issues through 
youth leadership development and enrichment activities. By reaching tradition­
ally under-served populations, and youth during out-of-school and alternative 
school settings, the ESLC program can build on its good start and create a truly 
organic, environmental-service learning program. 
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x GROWING LOCAL LEADERS: A CASE STUDY FROM A DIVERSE NEIGHBORHOOD AND 

HIGHER EDUCATION 

Environmental Service-Learning through Community Development 

The Growing Local Leaders program is a subset of a university-based service-
learning collaborative with an emphasis on community development and bring­
ing university students and community members together in meaningful, mutual 
beneficial service activities. Environment has a broad interpretation with the Lo­
cal Leaders program, and includes neighborhood beautification, school-based 
landscaping projects, and some limited coordination with a local nature pre­
serve. One exciting phenomenon is the parallel process of service-learning at 
the university level with students—as well as—on the community level with 
middle school students. The neighborhood surrounding the university is incredi­
bly diverse; more than thirty languages are spoken by the families of students 
from the local middle school. The middle school also houses a local communi­
ty-based organization which serves as a liaison between the university, school, 
and community. 

History of the Partnership 

The partnership originated through the university. The university hired a service-
learning director; the same director is still with the program today. Many of the 
connections are based on the solid relationships and trust built over the years by 
the service-learning director. The university has had a Learn and Serve Higher 
Education grant, and a part-time AmeriCorps service option for students. Several 
of the partnerships coordinated through Local Leaders program, now employ 
former university students introduced to service as a career through their serv­
ice-learning experiences. The service-learning director mentioned that they are 
no longer operating with Corporation for National Service funding, however, 
service-learning seems to be institutionalized into the university curriculum with 
the exception of only a few departments—science and environmental studies 
are among the holdouts. 

Purpose/Vision 

Growing Local Leaders is committed to developing and supporting a diverse 
community of youth leaders through service-learning. Service-learning is used as 
an educational strategy with non-traditional learners and to encourage coopera­
tion and leadership development among participants. K-12 Student participation 
in the program is optional, and occurs both during and after school. 
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Program Design 

The environmental service-learning component is not separate from other serv­
ice-learning activities conducted through the partnership. Middle school stu­
dents select their projects based on their perception of community needs. The 
student-led projects are facilitated with the support of the nonprofit director and 
another staff member. The director is a former student from the university’s serv­
ice-learning program. Local Leaders were seen by community partners as very 
competent and dependable; each project the university service-learning director 
described had an important link to the Leaders. Partners meet regularly to plan 
and celebrate their projects. Local Leaders are trained and encouraged to facili­
tate meetings, lead reflection activities, assess community needs and develop 
projects based on those identified needs 

Role of National Service 

The partnership places university students, part-time AmeriCorps members, with 
a variety of service sites including an alternative high school in the immediate 
neighborhood. The Learn and Serve Higher Education grant has built capacity 
for service-learning at the university, currently operating with three staff mem­
bers. The roles and responsibilities of university staff, AmeriCorps members, Lo­
cal Leaders, school and nonprofit staff appeared to be clear. The transitions in 
and out seemed to occur mostly with AmeriCorps members. Yet some Ameri-
Corps service-learning participants moved into service careers in the local com­
munity, thereby “sustaining” their commitment long-term. 

Challenges and Successes 

There was a climate of trust and friendship among the participants and an ap­
preciation for the relationships that have developed as a result of the partner­
ship. The university staff are committed to helping AmeriCorps members fit their 
service hours into the less flexible university schedule, while assuring that the 
student’s responsibilities to their service site are met. The site visit, conducted at 
the end of the fall term, was interrupted several times with students frantically 
seeking to meet their commitments, routed into projects needing an extra pair of 
hands. Two AmeriCorps members assisted alternative high school students with 
a school beautification project, then rushed off to study for finals. Obviously, 
meeting academic needs and community needs, at the end of the school term, 
is a university challenge. 

Another challenge the partnership mentioned was the reluctance of some uni­
versity professors to embrace service-learning as an instructional strategy. One 
example was with the environmental science department. A former professor 
was very enthusiastic and involved in having his students participate in service­
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learning projects, however, when he left the department his enthusiasm didn’t 
transfer to his replacement. A barrier seems to exist around reconciling the need 
for “hard science” applications to the curriculum and creating a service-learning 
project that meets community needs. 

Promising Practices: 

Youth Leadership - A local alternative high school, the site of a recent service 
project, would typically include middle school leaders in their activities. Al­
though the middle school leaders were not present during the site visit, the 
school principal, the school librarian, two AmeriCorps members, and several 
high school and university students attended a collaboration meeting. 

Community “Voice” - There was a substantial involvement with the community 
demonstrated during the site visit. Frequent communications were apparent 
and a sense of mutual regard was sensed by the researcher. There was sensitivi­
ty to the abundance of commitments each partner was faced with as schools 
were getting ready for winter break. The calendar of projects, collaboration 
meetings, and recognition events all indicated that partners’ sense of commu­
nity includes both the neighborhood and the university. 

Cross-Cultural Understanding - During the site visit, staff members described a 
student coordinated photography exhibit that showcased the extraordinary tal­
ent and diverse cultures of the local neighborhood. The service-learning direc­
tor commented, “...we do the cultural competency piece very well!” 

Civic Stewardship - The environment and neighborhood provide Local Leader 
participants with opportunities to take pride in their community. Leaders have 
engaged in service-learning projects that improve their neighborhood, and 
transform physical areas that formerly were unkempt or neglected into attrac­
tive and useful community assets. 

Sustainability Planning - Although no longer receiving funding through Learn 
and Serve, the service-learning director at the university felt that the program is 
fundamentally secure. The university’s president is committed to supporting 
service-learning as an educational strategy. 

Looking Ahead 

Through institutionalization of service-learning into the university curriculum, al­
though not all departments, the program will most likely continue. Growing Lo­
cal Leaders, as a partnership may be less secure. There was some discussion 
about how to get more alternative high school students involved in service-
learning. The students present recommended, “...offer them a chance to get out 
of class...that will get them interested!” 
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The university may want to consider planning now for the recruitment and the 
transfer of knowledge to a new program director, as the retirement of the current 
service-learning director may drastically impact the partnership. 

Options the Program Might Want to Consider 

A starting point for recruiting more participation from the environmental science 
department would be to offer a workshop or targeted professional development 
to entice reluctant teaching staff. “Acting Locally: Concepts and Models for Ser­
vice-Learning in Environmental Studies” edited by Harold Ward from Brown 
University describes higher education programs that develop internships or “stu­
dents as consultants” options for upper-division university students, thereby ex­
panding the definition of service-learning. A combination of strategies is bound 
to find an entry point in the university’s science departments. 

The service-learning director at the university is clearly the “glue” that holds the 
partnership together. By beginning to delegate more responsibility to colleagues 
and community partners, the service-learning director could help ensure the 
sustainability of the program by making the job responsibilities seem achievable 
to a new recruit. 
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x NATURAL PARTNERS: A CASE STUDY OF COMMUNITY COLLABORATION 

Environmental Service-Learning Through School Reform 

The philosophy of the partnership is rooted in the concept of improving the K­
12 curriculum through community partnerships that provide coordination, plan­
ning time, and professional development to support school-based, service-learn­
ing. Recognizing the need to enhance status of teaching and service-learning in 
the larger context of school reform, Natural Partners for Service grew out of the 
environmental education department of a local graduate school. Graduate stu­
dents help coordinate the program and build community partnerships, while 
conducting research and meeting their academic goals. They help teachers inte­
grate environmental service-learning with curriculum standards. Thus, service-
learning is a parallel process for both graduate students and K-12 students in the 
partnership. The community participates as equal partners in the program. 

History of the Partnership 

The partnership began as an informal network to support service-learning activi­
ties at an outdoor classroom. The outdoor classroom was the focal point for 
many of the early projects conducted through the program. As the program ex­
pands, additional sites and partnerships are being established. The town’s former 
mayor is a “professional volunteer” with the program. The city government, local 
schools, and the university have developed a plan to fund a local urban parks 
education coordinator to help sustain the program. 

Purpose/Vision 

The goal of the partnership is for students to be invested in their community 
through “real life engagement,” according to the site’s program director. The vi­
sion goes beyond the outdoor classroom into the community, to help make kids 
feel a part of their community by participating in decision-making now and in 
the future. It provides for them “a concept of home place,” adds the program di­
rector who is contemplating a teaching career. Another palpable part of the vi­
sion is the acknowledgment by community partners of youth as community re­
sources—and, graduate students as the catalysts for positive change—by sup­
porting teachers and developing student leaders. 

Program Design 

The design of the program is a bit complex. The major partners include the 
graduate school, local K-12 schools, the city government, a community-based 
nonprofit, and an outdoor conservation center. The graduate school provides a 
program director and students to coordinate site activities at the outdoor class­
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room and to link community partners with schools and teachers. The conserva­
tion center has an AmeriCorps program and the graduate school has a Learn and 
Serve America grant. 

Role of National Service 

The coordination provided by AmeriCorps was not extensive. The Learn and 
Serve funding, however, was more significant to the success of the program. 
They expect future Learn and Serve funding to be reduced, but they are working 
with their state office to identify other sources of funding. 

Challenges and Successes 

Students design projects and make proposals to a local committee of stakehold­
ers. The proposals are usually approved with few or minor changes. Students de­
cide which groups they want to make presentations to. One high school student 
interviewed for this research reported, “...we have had positive encourage­
ment...I’ve talked to a lot of people and realized that we are equal with 
adults...both in meetings and on the street.” 

One challenge the partnership may experience as the program grows, is how to 
provide support for additional teachers as they begin to show interest in envi­
ronmental service-learning. It was not clear that the graduate school has the ca­
pacity to continue providing support at the current level. Even with the addition 
of a urban parks education coordinator teachers will need to become more self-
sufficient practitioners of service-learning in the future, and roles and responsi­
bilities may have to be revisited. 

Promising Practices: 

Youth Leadership - The program director and a teachers interviewed for this re­
search both commented on students that do not typically flourish in the class­
room, but respond quite differently when given the opportunity to learn and 
serve outdoors. These are the same kids who bring their parents to the site to 
show off their accomplishments. The program encouraged K-12 students to de­
velop projects and make proposals to their peers and adults. 

Community “Voice” -The program has developed a committee of stakeholders 
that meets regularly to discuss issues like sustainability and to approve and 
give feedback to student proposals. The committee representatives include stu­
dents, the former mayor, city government officials, parks department staff, grad­
uate students, school principals, teachers, and graduate students. Student proj­
ects are reviewed and evaluated by the stakeholder committee. There is also 
active community participation through a complimentary nonprofit conserva­
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tion group, active at the outdoor site. 

Cross-Cultural Understanding - In response to the interview questions, the cul­
tural issues of this partnership include the socio-economic elements of the 
community and the Native American heritage. There is not a strong focus on 
integrating cross-cultural connections into the environmental aspects of the 
curriculum. 

Civic Stewardship - There are some indications that students feel a sense of re­
sponsibility not only for their projects, but the community as well. By bringing 
their parents to see the results of their service-learning projects, the students 
demonstrate a pride in their accomplishments—connect their service to the 
community—and, have a chance to thrive outside the traditional classroom 
walls. 

Sustainability Planning - A planning group from the university, city, and 
schools, meets regularly to discuss sustainability strategies. A plan to fund and 
hire an urban parks education coordinator was the direct result of this planning 
process. The locally funded position will be a big step toward sustaining the 
program, and serve as a match for leveraging further foundation funding. 

Looking Ahead 

Most communities do not have a graduate school, let alone one that embraces 
service-learning plus a community and school district all on the same wave­
length. Nonetheless, pieces of the model are replicable. The tools and research 
developed at this site may serve to facilitate important parts of the process, else­
where. Undoubtedly, the research generated by this program could help shape 
future environmental service-learning partnerships—from activities and train-
ing—to program design and institutionalization—within the context of school 
reform. 

Options the Program is Considering 

The partnership has developed a proposal for funding after-school programs as 
an extension of the school-based program. Also, more non-governmental re­
sources are being tapped into. Since partners clearly recognize the program 
benefits there is a sense of shared responsibility for developing and sustaining 
the program. 
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x DISCUSSION 

Sustaining Environmental Service-Learning in Corps-Based Programs 

At first glance, the subjects of the first two case studies appear to be like apples 
and apples, similar in that they identify the environment for some or most of 
their service-learning activities. Like apples and oranges, however, each ap­
proach the practice and sustainability of service-learning differently. Both Sci­
ence Stewards and ESLC are corps-based programs—partnering with Ameri-
Corps and regional service corps programs. Science Stewards engages students 
during school time at an established site; ESLC focuses on projects with youth 
in multiple settings during out-of-school time. 

Science Stewards has institutionalized the program into the high school’s cur­
riculum. ESLC looks to local community-based organizations for building ca­
pacity to serve schools and youth development programs for the long-haul, 
with no expectation of schools committing to service-learning independent 
from the community-based organization’s support. 

Another challenge they share is working with their service corps sponsors to 
expand the corps’s capacity to extend educational support to the local commu­
nity. The corps’s administrative capacity—and the ability to payroll AmeriCorps 
members—may not justify a partnership with schools. School-based programs 
may not be a good fit for the service corps sponsorship unless the corps em­
braces school-based service-learning and educational reform as part of their 
organizational mission. Less structured educational settings and youth pro­
grams during out-of school time are better suited for what most  service corps 
do best, hands-on projects. Exceptions to this may be when the school district 
extends an invitation to the service corps with a clear vision of what they will 
accomplish together. 

Sustaining Environmental Service-Learning in University-Based Programs 

Both of the university-based partnerships profiled in the third and fourth case 
studies are making strides toward sustaining their programs. Unlike the first 
two case studies, neither program is wrapped up in coordinating the adminis­
tration of an AmeriCorps grant. Trying to juggle member development, report­
ing, and record-keeping may be a barrier for sustaining some AmeriCorps envi­
ronmental service-learning programs. Partnering with an existing AmeriCorps 
program may be one formula for success. Coordination of community partner­
ships is not conducted primarily by AmeriCorps members in either program. 
Terry Pickeral, project director of Compact for Learning and Serving offered 
this anecdote, “If an environmental service-learning partnership was a road 
trip, the ideal role for a member is not the driver, but the ramp that launches 
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the vehicle on its journey”. 

Growing Local Leaders and Natural Partners for Service have each been recipi­
ents of Learn and Serve America grants. Neither program is counting on these 
funds long-term. Natural Partners has connected to both service-learning and 
environmental education networks and has a good grasp of the role of service-
learning in school reform. Local Leaders depends on community-based organi­
zations to strengthen and sustain the university and community relationships. 
Each of these programs appear to be moving forward with few federal dollars. 

Supporting the Five Promising Practices of Environmental Service-Learning 

The five promising practices, suggested by this research need to be considered 
by each environmental service-learning partnership, and supported across 
streams of service by the Corporation for National Service. Achieving a level of 
competency and a balance in all these areas of practice is critical—not only to 
building high-quality programs—but to keep them going past the life-cycle of 
their initial grants. 

A good place to begin is with research developed by National Service Fellows, 
Deborah Leta Habib, Michael Kramer, Sandra Naughton, Bernadette Chi, and 
Elizabeth Swanson. Their recent projects all focus on different aspects of serv­
ice-learning that relate to the promising practices for environmental service-
learning. Sandra Naughton’s study looked at community-based service learning 
during out-of-school time; Elizabeth Swanson’s research focused on service-
learning requirements; Michael Kramer examined institutionalization as a sus­
tainability strategy for service-learning; Bernadette Chi’s work investigated civic 
education and citizenship in school-based service learning; and, Deborah Leta 
Habib explored social justice and multicultural, service-learning. 

The National Service-Learning Clearinghouse has resources available online for 
each of the promising practices proposed by this study. Several nonprofit or­
ganizations and national youth service organizations—such as YMCA’s Youth 
Earth Service Corps—have developed resources for environmental service-
learning (Appendix C.) 

Whether programs realize it or not, by engaging in long-term partnerships, they 
are creating brand new organizations. These fledgling partnerships will cycle 
through all the stages of organization development. Some will be successful 
and leave the nest to become true collaborations. Getting help from local 
agencies that support nonprofits and board development is another alternative 
to the training and technical assistance provided through the Corporation. 
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F CONCLUSIONS 

“If you accept the idea that service can and should be at the heart 
of environmental protection, then you should also accept the 
notion that the environment must be at the heart of service” 

— Brian Trelstad, 
Former Director, 

Center for National Service and the Environment 

x SUMMARY OF RESULTS 

Characteristics or promising practices that were found to be common to high-
quality, environmental service-learning programs include: (1) encourages youth 
leadership and decision-making; (2) integrates and values the community voice; 
(3) fosters civic stewardship; (4) provides opportunities for cross-cultural connec­
tions; and, (5) plans for the long-term sustainability of the program. 

Of the five suggested promising practices, youth leadership and decision-making 
opportunities, cultural understanding, and planning for program sustainability, 
were not as deeply imbedded into the core of environmental service-learning part­
nerships as integrating and valuing the community “voice” or fostering civic stew­
ardship. The following sustainability strategies were identified from the study: 

1) Integration with curriculum standards, or organizational mission; 

2) Increasing organizational capacity through staff development, paid posi­
tions, planning time, equipment and materials, and training and support; 

3) Developing a coordinated network of community resources and committed 
partners; 

4) A broad-base of funding, including local sources, and self-supporting proj­
ects. 

5) Clarifying roles, responsibilities, and expectations among partners to devel­
op a partnership that is equitable and in alignment with its purpose. 

6) Adequate planning time for community partnerships to develop proposals 
and longer funding cycles to support the development of true collaboration. 

Environment as an integrating context for service-learning has the potential to 
draw schools and youth service organizations into long-term partnerships with the 
community. These programs appear to enhance access to science learning and 
civic stewardship for youth through projects in their home place. Environmental 
service-learning engages non-traditional learners and at-risk students through 
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hands-on activities. Visible, high-profile community projects with environment-
based partners may also draw the interest and participation of parents and families 
more so than other service-learning projects. 

Environmental service-learning partnerships are less successful with offering all 
students leadership opportunities and weaving cultural understanding into the 
content of their programs. The biggest challenge for high-quality, environmental 
service-learning partnerships in the national service network is program sustain-
ability. Those programs coping well with this issue are employing multiple sustain-
ability strategies and are not concurrently administering an AmeriCorps grant. 

x DIRECTIONS FOR FUTURE RESEARCH 

Future research for the field of environmental service-learning must be directed at 
the role of community-based organizations in supporting and sustaining high-qual­
ity programs. Since many community-based organizations are excluded from re­
ceiving support through state and national educational initiatives, validating their 
role and increasing their access to funding may be critical to designing, building, 
and sustaining environmental service-learning partnerships. 

More information on the role of environmental service-learning in connecting 
people to their home place and how it engages non-traditional learners and pro­
motes cultural understanding is called for.  Looking toward the spiritual foundation 
of indigenous service-learning and how these programs provide guidance and in­
spiration to the field is a missing piece of the research. There is also a need to 
study how social equity and environmental justice, as components of environmen­
tal service-learning programming, may benefit and include lower-income popula­
tions. 

x EVALUATION 

Some narrowing of the topic might have yielded more valuable insights into spe­
cific issues of environmental service-learning, rather than this broad overview. Fol­
lowing an assumption that most high-quality service-learning was school-based, 
the survey design included language that was not entirely applicable to communi­
ty-based service-learning—or service-learning during out-of school time. The fol­
low-up interviews helped to clarify the role of community-based organizations in 
environmental service-learning partnerships. It appears, however, that there is 
some degree of confusion in the field about what the difference is between 
school-based and community-based programs. 

Access and scheduling with programs was an issue. Site visits were scheduled sub­
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ject to program staff availability and the program’s calendar of events. One site 
proved to be too challenging to complete data collection, so another similar site 
was substituted as a case study. One series of case study  interviews was conduct­
ed by a graduate student, as logistics and funding did not allow for an actual site 
visit to one higher-education partnership. To assure a seamless, consistent applica­
tion of the instruments a significant amount of coordination and cooperation tran­
spired. 

x RECOMMENDATIONS 

It should be noted that no previous study has examined environmental service-
learning programs nationwide or in the national service network. No cross-stream 
database exists and, although that was not one of the objectives of this research, it 
would be very simple to organize. Environmental service-learning is not vastly dif­
ferent from other forms of service-learning, except that practitioners are not always 
approaching service-learning from a school reform context. Thus, environmental 
partners in service-learning programs may struggle with integrating service-learn­
ing into their organizational mission. By looking at community-based organiza­
tions, tribal organizations, universities, and service corps and their potential to 
partner with youth in environmental service-learning in school or during out-of­
school time, a very big net has been cast. Surprisingly, there are many “species” of 
environmental service-learning in the national service “net”. The most prevalent 
are those partnering with AmeriCorps and Learn and Serve America. The following 
suggestions and recommendations pertain to increasing support for environmental 
service-learning. 

w For Environmental Service-Learning Practitioners 

It would be unwise for environmental service-learning partnerships to put all the 
sustainability “eggs” in a school basket. To develop high-quality, sustainable en­
vironmental service-learning partnerships, no community can afford to overlook 
the role of community-based organizations in coordinating youth service oppor­
tunities during school, or out-of-school time. Clifton, et al. (1998) emphasized 
the importance of community partners in locating resources that educators may 
not otherwise have access to. Thus, working with national organizations to in­
crease recognition, support and funding for community-based organizations is 
critical. After-school initiatives cannot afford to exclude community-based serv­
ice-learning and community-based organizations from funding if these initiatives 
are serious about meeting community needs, sustainably. 
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w For the Corporation for National Service 

The Corporation for National Service would get a lot of mileage from comple­
tion of a cross-stream database for the environmental service-learning programs 
it funds. Practitioners would then have access to their counterparts to start their 
own web-based support network, with some initial coordination provided by the 
Corporation. These self-facilitated, online networks would likely develop into re­
gional affinity groups or “clusters” to address local environmental issues and co­
ordinate environment-based projects. 

Another project the Corporation would be wise to consider, is developing a 
handbook or guide to environmental service-learning for AmeriCorps and 
AmeriCorps*VISTA members. This document could also serve as a journal/re­
flection activity for national service participants, include some planning tools, 
and an evaluation component. The design and production of the publication 
could be a collaborative effort of several national partners—such as YMCA’s 
Youth Earth Service Corps or EarthForce—and national service participants or 
alumni—with some guidance from higher education, perhaps through Antioch 
New England Graduate School. 

The Corporation must allow adequate planning time for community partnerships 
to develop proposals that reflect promising practices and program designs based 
on successful models and strong partnerships. Finally, there is an urgent call for 
sustainability planning, and longer funding cycles for partnerships that show 
promise, to support the development of true collaboration. 

w For Youth as Community and Environmental Leaders 

Youth are passionate about protecting their environment.  Adults must overcome 
fears of empowering youth and support this noble mission if we want to live in 
healthy communities. 

Far more potential is available to communities and the environment through 
youth leadership and and decision-making, in partnership activities, than is cur­
rently allowed. By simply providing youth with more high-quality service expe­
riences—and opportunities to lead in the local environment—we may discover 
that youth and environment are not only a natural fit, but the most valuable re­
source that is currently untapped in our communities. 
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y APPENDIX A: PARTNERSHIP PLANNING FRAMEWORK 

Each Case Study was applied to this framework. It may be used as a planning tool 
for community service-learning partnerships, in the local environment, or in other 
service learning settings. The intention is to provide a simple way to communicate 
with partners or potential participants about the program. Please feel free to adapt 
it to meet your program’s needs or characteristics. 

PARTNERS STARTING GROWING SUSTAINING 

Youth/Students • How do we begin • Are students/youth •Are students/youth 

Teachers learning and serving 
with youth? 

involved in project se­
lection, decision-mak­

taking on more proj­
ect leadership? 

Administrators ing & evaluation? 

District • What projects are 
needed in our local • Is there support for: 

•Are administrators, 
program directors and 

Executive Directors environment and/or training, planning, & districts committed to 

Parents/Families neighborhood? transportation? sustaining the project? 

Coordinator/Mentor • How do we identify • Has the coordinator • Are we prepared to 

Learn & Serve 
and fund a coordina­
tor or mentor? 

or mentor helped us 
build community part-

recruit, support & 
train a new coordina-

AmeriCorps • Do we provide our 
coordinator/mentor 

nerships? 
• Are there good sys­

tor/mentor? 
• Is the information 

AC VISTA with adequate training tems for decision- transfer complete to a 
Pre-service teacher & support? 

• Are expectations 
making? 
• Is the information 

new coordinator/men­
tor? 

Staff position clear? shared and organized •Is this role sustained 

Student intern 
into a record-keeping 
system? 

by a paid staff posi­
tion? 

Community 
Business 
Nonprofit 
College/University 
Local Government 
Foundations 
Industry 
Service Clubs 

• Who in our com­
munity benefits from 
our projects? 
• How do we make 
connections with 
community partners? 
• What assets and re­
lationships can we 
build on to engage 
community partners? 

• Is the community 
”voice” a part of the de-
cision-making process? 
• Is there a good system 
for communications? 
• Do community part­
ners evaluate our proj­
ects? 
• Are we celebrating 
and recognizing our 
partners? 

• Is the community
an equal partner in
the project? 
• Are youth/students 
seen as “assets” and 
community leaders? 
• Are community re­
sources available to 
help sustain the proj­
ect? 

Environment • How do we identify well? • Is there good • Are our local envi-
Museums & Parks 
Government. Agencies 

needed projects that 
are easy to get to? 
• Who can help us 

follow-up with part­
ners and donors after 
our projects? 

ronment-based part­
nerships part of a for­
mal agreement or 

Organizations learn about the envi­ • Are youth/students memorandum? 
Gardens & Landscape 
Recycling 

ronment & build new 
skills? 
•What do we need to 

seen as capable and 
reliable stewards? 
• Do environment­

• Are we prepared to 
seek grant funding or 
local resources to help 

Agriculture know about each oth­ based partners help us sustain the project? 
Neighborhoods er to work together to evaluate our project? 

Promising Practices of Environmental Service-Learning Partnerships 
• Encourages youth leadership development 
• Values and integrates the “community voice” 
• Fosters stewardship of community/environment 
• Develops strategies for program sustainability 
• Provides opportunities for cross-cultural understanding 
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y APPENDIX C 

BIBLIOGRAPHY OF ENVIRONMENTAL SERVICE-LEARNING AND RELATED RESOURCES 

Breithaupt, David L. and Russell T. Ogguthorpe, 1994. “Making Science Relevant: 
Active Learning in Math and the Sciences,” NSEE Quarterly, 20 (2), pp. 1, 24-25. 

The authors build a case for using service learning as a teaching strategy for 
science and math. Science and math are often taught as isolated subjects, without 
application to the “real world” of students and their communities. They cite exam­
ples of service-learning projects, nationwide, that apply service learning to science 
and math as an alternative to traditional classroom teaching methods. 

Brunk, Tami, 1998. “From Apathy to Action: Planting Trees and Seeds of Steward­
ship in Youth,” Portland, OR, Northwest Regional Educational Laboratory. 

A program profile and reflection of service experiences written by an Ameri-
Corps member. This piece captures the transformational impacts on community 
members, including students, and the author. 

Boston, Bruce O., 1997 Service Learning: What it Offers to Students, Schools, and 
Communities, a report from the council of chief State School Officers, The Close-
Up Foundation, Earth Force and the National Society for Experiential Education, 
Washington, DC, Council of Chief State School Officials. 

Community service through high school science. Rutherford High School in 
Panama City Florida transformed a wetlands, located on an Air Force base that 
had been cited for environmental violations, into a community educational re­
source and study site for water quality (biology and environmental science). 

California Department of Education, 1999. Service-Learning: Linking Classrooms 
and Communities, Sacramento, Superintendent’s Service-Learning Task Force. 

An overview of Service-Learning in California’s public schools. Includes Super­
intendent Delaine Easton’s goals for implementing service-learning, linking to state 
accountability standards, and the recommendations of the Service-Learning Task 
Force. The text is augmented with photo and project “cameos” including some sci­
ence and environment-based programs. 

Clark, Denise, ed. 1994. Learning through Service: Ideas From The Field, San Ma­
teo, Service Learning 2000 Center. 

A collection of short profiles —including interdisciplinary environment-based, 
as well as, science-based, service learning projects, K-12. All programs are in 
California. Each profile includes one “best practice”—for example, ...”careful as­
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sessment of community needs leads to more effective service,” and, “Students im­
prove research skills when they investigate real problems.” 

Clifton, Linda, Tammy Mauney and Rebekah Falkner, 1998. Take A Class Out­
doors: A Guidebook for Environmental Service Learning, Clemson, SC, National 
Dropout Prevention Center, Clemson University. 

This booklet looks at school-based, environmental service-learning. The au­
thors, a student, a teacher, and a school principal, look at how to develop a proj­
ect, curriculum integration, ideas and resources for implementation. There is a 
short section on community involvement. 

Corporation for National Service, 1994. Principles for High Quality National Ser­
vice Programs, Washington, DC 

This document, an early Corporation publication, articulates principles to con­
sider for addressing community and participant needs in the different sectors of 
national service. It establishes some criteria for looking at both environment and 
service-learning. 

Corporation for National Service, 1997. “AmeriCorps and the Environment: Strate­
gies from the Field”  Draft document 

This work attempts to identify best practices from AmeriCorps programs that 
focus on environmental service. Environmental Education, restoration, and public 
safety/service are all addressed. The volume includes a synthesis of “Footnotes 
from the Field” an periodic fax circular that was a product of the Center for Na­
tional Service and the Environment. 

Corporation for National Service, 1997. “National Service-Leadership Institute, En­
vironmental Technical and Training Programs Evaluation Summary” 

An evaluation of the goals and objectives of the Center for National Service 
and the Environment. The Center, which only operated for 18 months, was re­
viewed by an outside evaluator for the Corporation. It contains potential resources 
and contacts regarding what may have “framed” the initial conversations on na­
tional service partnerships between EE & S-L. 

Cushing, Elizabeth and Erica Kohl, 1996. “Asset Mapping Resources Packet” 
Linking San Francisco Professional Collaboration Day, Allies For Education. 

A compilation of asset-mapping resources that gives an alternative approach 
from traditional “needs-based” program design. Asset mapping could be looked at 
as a planning tool for sustainability. There are other asset-based community assess­
ment resources out there—but, these apply specifically to service learning. 
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Ely, Eleanor, ed. 1999. “The Volunteer Monitor: Youth Projects”, Portland, OR, The 
River Network, 11(2). 

Biannual publication for citizen volunteer monitoring. This issue specifically 
examines youth-related, volunteer water quality testing and restoration projects. 
Although they don’t use the term “service-learning” may of the projects resemble 
S-L practice. 

Habib, Deborah Leta , et al, 1999. “Practicing Citizenship Behind Taco Bell: The 
Evolution of an Outdoor Learning Lab.” 

An article developed by National Service Fellow, Deborah Habib, and grad 
students from Antioch, New England. The paper discusses some of the obstacles 
and successes of conducting multi-grade EE/S-L and describes some of the qualita­
tive results and outcomes on 5th, 7th, and high school students and their teachers. 
The paper provides a list of lessons learned from the research. 

Hillman, Carol, 1994. “A Path to Rural Regeneration,”  NSEE Quarterly (Summer), 
National Society for Experiential Education, pp. 16-17, 26. 

This article describes challenges faced by rural America in terms of sustainable 
communities. The economic viability of rural areas is threatened by the trend of 
service industry growth and phasing out of production (manufacturing, resource-
based industries, small farms, etc.) The author contends that the economic future 
of rural areas lies in small business. Thus students need to learn: about work, how 
to problem solve, beyond rural community, the power of communication, across 
generations, about the environment, skills for the future. Hillman concludes that, 
“Service -learning is the logical extension of our rural spirit of neighbor helping 
neighbor.” 

Jester, John, 1997. “Searching for Success: Renewing America’s Community Spirit 
through Environmental Success,”  In Nature Study: A Journal of Environmental Ed­
ucation and Interpretation. Homer, New York 

An index of 1600 “environmental success stories” from an organization called 
“Renew America”. An annual awards program singles out 20 exemplary programs, 
many of them youth-initiated, at their Environmental Leadership Conference in 
Washington, DC. The program emphasizes breaking down barriers and focusing 
on common interests, in collaborative, intergenerational, and even optimistic 
projects. 

Jones, Douglas A., 1998. Environmental Service-Learning, Tree Trust, St. Louis Park, 
MN. 

This crisp, attractive, practical guide to environmental-service learning looks at 
the rationale for combining service learning and environment, and also provides 
some insight for implementation, reflection and lists further resources to consider. 

78 



 

An introduction for classroom teachers, service-learning coordinators, resource 
agencies and environment education advocates. 

Kendall, Jane C., 1990. Combining Service and Learning: A Resource Book for 
Community and Public Service, Volume 1, Raleigh, NC, National Society for Expe­
riential Education. 

The background of the national service movement is thoroughly addressed. It 
mentions the lessons learned and pitfalls of previous service initiatives, and eras of 
national service, and cautions contemporary “new wave” service programs to pay 
heed to this important information. The book lists principles of best practice in 
combining service and learning. 

Kendall, Jane C., 1990. Combining Service and Learning: A Resource Book for 
Community and Public Service, Volume 11,  Raleigh, NC, National Society for Ex­
periential Education. 

Besides addressing community partnerships and the role of advisory commit­
tees, this volume profiles programs—a veritable encyclopedia of service—includ­
ing some good examples of environmental service-learning projects. Includes an 
article, co-written by a high school student, entitled, “Recycling with an Educa­
tional Purpose; A Fifth Grade Project”  by Tom Gerth and David A. Wilson. 

Kinsley, Carol W. and Kate McPherson, eds., 1995. Enriching the Curriculum 
Through Service Learning, Alexandria, VA, Association for Supervision and Cur­
riculum Development. 

A compendium of articles—some environmental service-learning programs— 
including an exemplary program in Bath, Maine. The director wrote a piece 
called, “Creating a School and Community Culture to Sustain Service Learning.” 
Other articles addressing EE/S-L include, “High School: Service Learning and a 
Caring School Community” and “Youth Corps Makes Middle School Connection.” 
Also interesting are the sections titled, “Service learning Honors Cultural Diversi­
ty” and “Standards of Quality for School-Based Service Learning.” 

Kretzmann, John P. and John L. McKnight, 1997. A Guide to Evaluating Asset-
Based Community Development: Lessons, Challenges, and Opportunities 

By the authors of Building Communities From the Inside Out , the asset-map­
ping approach to community assessment and resource identification strategy 
“how-to.” This is a more sustainable way of building community capacity, and an 
alternative to just looking at “needs.” 

Lieberman, Gerald A., and Linda L. Hoddy, 1998. Closing the Achievement Gap: 
Using the Environment as an Integrating Context for Learning, San Diego, CA: State 
Education Roundtable. 
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A cutting edge analysis of using the environment as an integrating framework 
for other curricular subjects. A compilation of interviews and case studies from 40 
exemplary schools, nationwide. Note: one of the case studies involved a national 
service partner. 

Maryland Student Service Alliance, 1995. Maryland’s Best Practices: An Improve­
ment Guide for School-Based Service-Learning, Baltimore, MD, Maryland State 
Department of Education. 

Step-by-step guide to best practices for improving school-based, service-learn­
ing. The guide includes examples of real-life programs and projects—some envi­
ronmental service-learning projects are included. A section on community partner-
ships—with “essential steps to build high-quality partnerships”—is useful to this 
research. 

Miller, Jono, Julie Morris, and James Feeney, 1997. “Experiential Learning and the 
Problem of Place Attachment”,  NSEE Quarterly (Fall), National Society for Experi­
ential Education, pp. 10-11, 28. 

What is the status and role of place attachment in contemporary American so­
ciety? The authors argue that place attachment is critical for students to connect 
ideas and resources in the learning process, and for appropriate environmental 
policy and land management decisions. A sense of place is difficult to develop 
within a transient population—and especially in higher education settings—main­
tain the authors. An exploration of college course offerings that integrate “a sense 
of place” into the curriculum, and the role of community in pedagogy. 

Moras, Peter S., 1999. Characteristics of Environmental Restoration Service-Learn­
ing Projects in Selected, California Watersheds, and the Perceived Gains by Partici­
pating At-Risk. High School Students and their Teachers, A dissertation to the 
School of Organizational Management, La Verne University, La Verne, CA. 

The research targets “at-risk” youth and it is extremely well designed and exe­
cuted. The appendices and references sections provide a rich background for the 
topic area. 

National Service-Learning Cooperative, 1998. Essential Elements of Service-Learn­
ing For Effective Practice, Organizational Support, Inaugural Edition. 

In essence, a rubric for effective practices in service-learning and developing 
organizational capacity to support implementation. Several examples of essential 
elements showcased science and environment-based programs. Lists partnering or­
ganizations. Useful resource for developing rubrics. 

North American Association for Environmental Education, 1999. Excellence in En­
vironmental Education—Guidelines for Learning (K-12) Executive Summary & Self 
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Assessment Tool, Rock Spring, GA 
This recent publication is organized into four strands and how they progress, 

or spiral through the grade levels, offering benchmarks for assessment. A self as­
sessment tool is included. The specific grades for application of benchmarks are: 
fourth, eighth and twelfth grades. Some areas included in the assessment are: “per­
sonal and civic responsibility”; and, “decision-making and citizenship skills”. 

Perry, James L. and Ann Marie Thomson, 1997. Building Communities Through 
AmeriCorps, Indiana University, School of Public and Environmental Affairs, 
Bloomington, Indiana. 

An in-depth research project on the impacts on AmeriCorps on building com­
munity/organizational capacity. The research examined five communities, across 
the state of Michigan and concluded that no one strategy for building community 
through AmeriCorps could be identified. Further, in many cases the long-term 
goals for increasing community capacity have not been met. 

Perry, James L. and Ann Marie Thomson, 1998. “Can AmeriCorps Build Communi­
ties?”, Nonprofit and Voluntary Sector Quarterly, 24 (4), Newburry Park, CA, Sage 
Publications, pp. 399-420 

The research looks at the concept of strengthening the whole to strengthen the 
parts of community organizations, and suggests that national service rethink their 
community building strategies to focus on organizational cooperation. 

Pickeral, Terry and Karen Peters, eds., 1998. Assessing Internal and External Out­
comes of Service-Learning Collaborations, Mesa, AZ, Campus Compact National 
Center for Community Colleges. 

One of the few documents that addresses the community impact of service-
learning. Some of the questions include, “..what works—and what can or should 
be changed?” It explores benefits to the organization and what community part­
ners have to gain. Although the focus is on higher education, there are many ap­
plications to K-12 partnerships. 

Rolzinski, Catherine A., 1990. The Adventure of Adolescence: Middle School Stu­
dents and Community Service, Youth Service America, Washington, DC 

Besides looking at the challenges and opportunities for middle school youth 
engaged in community service, the author profiles interesting, successful pro­
grams. One corps-based program focuses on environment and urban neighbor­
hoods. Eight lessons are summarized from the case studies, and recommendations, 
strategies, and best practices are suggested. “At-risk” student population and diver­
sity issues are included in the case studies and discussions, the research suggests 
that service learning is an effective strategy for all middle school-aged youth. 
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Saltz, Charlene, “The Road to Integration: Voices from the Field Share Their Com­
munity Service Learning Experiences With An Environmental Focus”. An Antioch 
New England graduate research project. 

The paper describes research conducted with teachers, administrators, and an 
environmental education resource specialist. The author makes a strong case for 
raising the status of teachers, giving them more time for planning, and suggests 
how to integrate community service-learning with an environmental focus, into 
the core curriculum. 

Service Learning 2000 Center, 1998. “Seven Elements of High Quality Service 
Learning” , San Mateo, CA. 

A one-page document, developed by Center staff, identifies seven elements of 
high quality service-learning as: 1) Integrated learning; 2) High quality service; 3) 
Collaboration; 4) Student voice; 5) Civic responsibility; 6) Reflection; and, 7) Eval­
uation. This is a good starting point for rubric development. 

Shumer, Robert D., and Robin C. Vue-Benson, 1994. “Topic Bibliography on Ser­
vice with Math and Science Education”, Saint Paul, MN, National Service-Learn­
ing Clearinghouse. 

A database of program references—mostly older resources—before the 
“boom” of service-learning launched by National Service and Community Trust 
Act and AmeriCorps. 

Shumer, Robert D. and Robin C. Vue-Benson, 1994. “Topic Bibliography on 
Sources Related to Service and the Environment”, Saint Paul, MN, National Ser­
vice-Learning Clearinghouse. 

A short bibliography of projects and resources, including curricula. None of 
the resources listed in this bibliography include research on environmental serv­
ice-learning 

Sigmon, Robert L., 1998. Building Sustainable Partnerships: Linking Communities 
and Educational Institutions, Raleigh, NC, National Society for Experiential Edu­
cation. 

Based on the practices and experiences of three case studies this work goes 
deeper into the challenges of developing effective partnerships between communi­
ties and educational institutions. The research looks at what it takes to create sus­
tainable partnerships, and equitable, “reciprocal” relationships. This study focused 
on three themes: (1) Language for developing sustainable partnerships (S-L and 
community development); (2) Identifying concerns and capacities of each voice in 
a partnership; and (3) Strategies for creating lasting partnerships. 

Simmons, Deborah, 1995. Papers on the Development of Environmental Educa­
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tion Standards, Rock Spring, GA, North American Association for Environmental 
Education. 

This publication develops a framework for creating EE standards. It examines 
subjects such as establishing standards for environmental educators to the ques­
tion, “...what constitutes environmental literacy?” Some focus on cultural issues. 
The publication draws from many different “experts” in the EE field. 

Strand, Kirsten, 1997. “Institutionalizing Service-Learning: How SEAs Can Support 
LEAs”, NSEE Quarterly, National Society for Experiential Education, pp. 6-7, 26­
27. 

A close look at the history and rationale of required community service in 
Maryland’s public schools. Lack of guidance and readiness from SEAs (state) to 
support LEAs (local) was identified as a barrier to building local capacity  and 
service-learning expertise. 

Students Actively Volunteering for You, 1998. “Eye on the Environment: A Curricu­
lum for Planning Your Environmental Service”, San Diego, CA, United Way of San 
Diego County 

A four-page pamphlet that describes the P.A.R.C. model for service-learning.  It 
includes preparation, action, reflection and celebration. The back page lists re­
sources including Internet web sites. 

Urban Places Project, 2000. The YouthPower Guide: How to Make Your Commu­
nity Better, Amherst, MA, University of Massachusetts Extension. 

This guide is geared for youth empowerment and community project develop­
ment. Not only is it well designed, it helps to frame youth leadership in a non­
threatening way for adults, while being user-friendly for youth. A refreshing, jar­
gon-free approach to youth leadership and service. 

Wade, Rahima, ed., 1997. Community Service-Learning: A Guide to Including Ser­
vice in the Public School Curriculum. Albany, NY, State University of New York 
Press 

A collection of essays building a case for the potential of service-learning to 
reinvigorate civic education. Wade and collected authors, give examples of envi­
ronmental service learning programs. The environment is cited as a popular theme 
for beginning service learning practitioners. The book also looks at the critical is­
sue of pre-service teacher education. 

Wade, Rahima C. and Wendy M. Eland, 1995. “Connections, Rewards, and Chal­
lenges”, National Society for Experiential Education” (NSEE) Quarterly, pp. 4-5, 
26-27. 
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An article examining teachers’ responses to service learning and curricular 
change. The article reviews the literature and summarizes research conducted by 
the authors, from data gathered from 84 midwestern teachers. Four recommenda­
tions were offered to address teacher support for service learning: (1) Assist teach­
ers with identifying connections to social responsibility and academic learning; (2) 
Emphasize the importance of preparation; (3) Support teachers’ planning of service 
learning projects; and, (4) Provide ongoing assistance. 

Wade, Rahima C., 1994.  “A Century of Service-Learning: Can We Get There From 
Here?” NSEE Quarterly. pp. 6-7, 26. 

This article looks at three barriers to integrating service-learning into the school 
curriculum: (1) Service separate from learning; (2) “Do-gooding” as a mind set; 
and, 3) Superficial service. Wade builds a case for service-learning over communi­
ty service, pre-service teacher training, as well as, other support strategies. 

United States Environmental Protection Agency, 1999. Service-Learning: Education 
Beyond the Classroom, Washington, DC, EPA Office of Solid Waste and Emer­
gency Response. 

This booklet, which you can download from EPA’s web site: www.epa.gov/osw, 
has a solid-waste education focus. Features of this short publication include: twen­
ty half-page profiles of sample projects, K through 12; and, an appendices with 
some resources for organizations and materials, such as, Boys and Girls Clubs of 
America. 
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